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The White Fox  
By Jackie Morris 
 
About the Book 

Sol and his father live in Seattle, miles away from Alaska, the place Sol was 
born. When Sol’s father tells him about the arctic fox who has been spotted 
at the dockside, he is determined to find it.  
 

About the Author 

From at least the age of six Jackie Morris wanted to be an artist. She 
watched her dad drawing a picture of a lapwing, making a bird appear on a 
piece of paper using only a pencil, and thought it was some magic that made 
this happen. So there and then she decided to learn how to conjure birds 
from paper and colour. At school she would get told off for drawing and 
dreaming. After college, she worked in magazines and books for seven 
years, for The New Statesman, New Socialist, Independent, Guardian and 
Radio Times. She also designed cards and calendars for Greenpeace and 
Amnesty International and fell into children's books by accident. She moved 
to Wales just before starting her first children's book, Jo's Storm, by Caroline 
Pitcher and has lived in the same small cottage ever since. 
 

Suggested length of study  
3-5 weeks 
 

 
 

 

 

 
 

 

BOOK:   The White Fox 

 AUTHOR:  Jackie Morris 

 KEY STAGE:  KS2 

 

  

 

  
 

A note about lessons 
Our lessons are organised as meaningful  
chunks of learning. Most of them will fit a  
standard 45 minute to 60-minute session.  
However, some of them are shorter sessions 
and others will run for a series of linked  
sessions. We have indicated this where  
appropriate. It is anticipated that you will not  
teach all the lessons. Select those that suit  
the needs of your class. 

 
Reasons for Book Selection 

The book is supportive to those still developing reading fluency but, as the 
text is multi-layered, the children’s life experience and levels of emotional 
literacy will allow them to engage with the text at a deeper level. Growing 
levels of emotional maturity will enable them to empathise with the main 
character and his situation and to reflect more deeply on the wider issues 
raised in the text. 
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Title 
Skills and Teaching 

Strategies 
Area of Learning  

Before Reading: Hook 

What Would You Do? • Questioning 

• Text to world discussion 

 

Before Reading: Orientation 

Seattle to Alaska • Building background knowledge 

• Using graphic organisers 
• Historical and social and cultural context: USA 

geography 

‘They say the eyes are a window to 
the soul.’ 

• Picture reveal 
• Discussion and dialogue 

• Inference opportunities: predictive inferences 

During Reading: First Encounters 

The Day the Fox Came • Read aloud 

• Fluency: echo reading 
• Language features: punctuation, listing commas 

Sol: Circle of Life • Using graphic organisers • Inference opportunities: character inference 

‘No one’s going to shoot your fox, 
boy.’ 

• Readers Theatre • Inference opportunities: character inference 
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Dad • Improvisation 
• Will They, Won’t They? 
• Writing in role 
• Transpose from third to first person 

• Prediction 

• Narrative features: point of view, third person 
• Inference opportunities: character inference 

• Writing opportunities: diary 

Road Trip • Close reading • Visual language: shape, colour 

Coming Home • Using graphic organisers 
• Making connections 

• Theme: loss 

Literature Circles • Literature Circles 
• Managing discussion 
• Exploration and personal response 
• Asking questions 

 

During Reading: Digging Deeper 

Space Between • Drama strategies: space between • Narrative features: character relationships 

• Narrative features: cause and effect 

Investigating Vocabulary: Wild • Using dictionaries • Vocabulary: connotations 

Releasing the Fox • Drama strategies: ritual 

• Zone of Relevance 

• Narrative features: key events 
• Inference opportunities: character inference 

• Narrative features: character emotions 

Dialogue • Text marking 

• Language investigation 
• Language features: dialogue, direct speech 
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After Reading: Review and Reflect 

Key Quotes • Discussion and dialogue 

• Summarising 
• Literary features: authorial intent 

• Themes: loss, belonging, environment, wild and 
captive 

Exploring Themes • Using graphic organisers 

• Card sorting 
• Themes: alienation, belonging, loyalty, relationships, 

environment  

Summarising the Story • Text marking 

• Summarising 
• Genre: Blurb 

Al Illustration Walk • Illustration walk • Visual language, colour, line, shape 

• Visual language, mood 

Naming the Fox  • Literary features: character names 

• Inference opportunities: character inference 
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Writing Opportunities 

White Fox News • Teacher in Role • Writing Opportunities: report 

The Story of the White Fox • Thought Tracking • Writing opportunities: narrative point of view 

• Narrative features: key events 

• Language features: fronted adverbial 

Poetry  • Language features: noun phrases 

• Writing opportunities: poetry 

Wider Learning Opportunities 

Research: Arctic Fox • Research skills • Science: habitats,  

• Science: environmental change 

The Art of the White Fox 
 

• Art: materials and skills 
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Before Reading 

Hook  

 

What Would You Do? 

An introductory question to explore together. 
 

Indicative length of lesson: 20 minutes 
 

Purpose 

This short introductory lesson is designed to engage the children by thinking about what they would do if they saw a wild animal.  
 

Preparation 

• Image of a fox displayed on the interactive whiteboard.  
• Image of an Arctic fox ready to be displayed. 
• RSPCA website with advice about injured wild animals (see resources). 

 

Process  
Share an image of a fox and ask: 

• Have you ever seen one of these? 
• Where was it?  
• Have you ever seen any other wild animals? 
• Where were they?  
• What did you do when you saw them?  
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Finally share the image of the Arctic fox:  
• Have you ever seen one of these?  
• Imagine someone told you they had seen an Arctic fox nearby (Insert name 

of a location near your school here). What would you think?  
 

Discuss in pairs and share ideas.  
 

Final reflection 

Share the following webpage with the class. It gives advice about what to do if you 
see an injured wild animal. 
https://www.rspca.org.uk/adviceandwelfare/wildlife/injuredanimals 

 

Key vocabulary 

wild, fox. camouflage 
 

Additional vocabulary 

Arctic fox 

 

  

https://www.rspca.org.uk/adviceandwelfare/wildlife/injuredanimals
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Before Reading 

Orientation  

 

Front Cover Reveal 

Seattle to Alaska 

Building background knowledge about the setting of the story. 
 

Indicative lesson length: 1 session 20 minutes 

 

Purpose 

Children living in the United Kingdom may not be familiar with the American city and state of Seattle and Alaska, which provide the setting of the 
story. Some children may live near a dock or have visited it. This lesson provides background knowledge about all three. Comprehension is built 
upon existing knowledge; a lack of background knowledge and experience can inhibit understanding. If a subject is unfamiliar, building 
background knowledge prior to reading will increase understanding and help to minimise miscomprehension. 
 

Preparation 

One sheet with an image of Alaska and one of Seattle either printed (one per pair) or displayed on the Interactive Whiteboard.  
• Slideshow Seattle and Alaska (with images of the two places but not including the docks yet). 
• Atlases and maps of the world. Google Maps (satellite images). 
• Double Bubble maps, one per child. 

 
Process                                                                                                                                                                                                               
Distribute the images of Seattle and Alaska or share them on the Interactive Whiteboard. Ask the children to talk to their partner about the places 
they see. Invite contributions from the children and annotate the images. Introduce new vocabulary if the children do not offer it such as, vast, 
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remote, skyscraper, Specific tier 3 vocabulary includes: Seattle Space Needle, Inuit these are used less frequently but are important for this 
story. 
Ask: 

• Which place would you prefer to visit and why?  
• Do you recognise these places? 
• Where in the world do you think these places are?    

 

Write the names Seattle and Alaska on the board. Ask groups of 3-4 children to discuss: 
• What do you know about these two places? 
• Have you ever visited either place?   
• Can you find them on a map, globe or Google Map using satellite images. 

 

Share initial ideas. Distribute atlases for the children to search for the two places. Explain that 
they one is an American state and the other is a city in the state f Washington. There is a 
significant distance between the two and it could look from location alone that Alaska should be 
part of Canada.    
 

Share the slideshow which contains more images of the two places. Again, draw attention to any 
features the children are unfamiliar with. Be sure to talk about the dockyard and explain that this 
is an area for building and repairing ships. Distribute Double Bubble maps to each child. The 
children need to write Seattle in the centre of one circle and Alaska in the other. They will then 
write words and phrases that describe each place in bubbles around the centre.  
If there are features that the two places share, draw two lines to connect the feature to the two places. The children will only have the visual 
clues from the images and there may not be any obvious similarities between the two locations. 
 

Final reflection 

• Were there more differences than similarities?  
• Do you have any questions about these two places now?  

 

Key vocabulary 

state, vast, remote, skyscraper, docks, Inuit 
 

Additional vocabulary 

Seattle Space Needle, Seattle, Alaska 
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‘They say the eyes are the window to the soul.’ 

Close looking at the eyes on the front cover.  
 

Indicative lesson length: 1 session 

 

Purpose 

A close analysis of the front cover is one possible way of introducing a new book. Careful thought usually goes into selecting the cover 
illustration and involves a team of people. The intention is to set the reader up for the story without giving too much away. This front cover is 
dominated by the illustration of the fox. Readers make predictive inferences about the relevance of the different elements and how they might 
contribute to the story. This technique slows down the process of reading and makes the reader attend to details that might otherwise go 
unnoticed. 
 

Preparation 

• Slideshow Front Cover displayed on an interactive whiteboard. Alternatively, you may want to provide a photocopy of the eyes of the fox 
which can be annotated.  

 

Process 

Begin by covering the lower part of your face with a scarf or piece of material. Ask: 
• Can you tell if I am smiling or frowning?  
• How do you know? (Draw out any changes in the appearance of your eyes.)  

 

Share the image from the slideshow. Give time for the children to share their initil thoughts. Ask: 
• Who do you think these eyes belong to?  
• Can you tell anything about this character’s feelings from their eyes?  

 

Annotate the image, taking contributions from the children to describe any emotions suggested by the eyes.  
Reveal the rest of the cover image keeping the title hidden.  

• Does seeing the whole creature confirm your thoughts or change your mind?  
 

Finally reveal the title.  
• What kind of story might this be? 
• Have you read stories with foxes in before?  
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• How did the fox behave?  
• Have you ever seen a white fox?  
• Think back to the two places, Alaska and Seattle. Where would you be most likely to see a white fox?  

 

Final reflection 

Share the quote: 
‘They say the eyes are the window to the soul.’ 
 

Ask pairs to discuss what this means. Share thoughts considering what the word soul means.  
 

Key vocabulary 

soul  
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During Reading 

First Encounters  

 

The Day the Fox Came 

Reading chapter one using echo reading to support fluency.  
 

Pages: 1-8 
 

Indicative lesson length: 1 session 
 

Purpose 

Pupils will benefit from being read the opening of The White Fox without the distraction of following the text or looking at the images. Indeed, the 
first image might inhibit their initial understanding and building of the story schema, but it will add to the depth of understanding, on a second or 
third reading.  The story is lyrical and rhythmic. An expressive, experienced reader will provide a model that helps children absorb this patterned 
language and at the same time draws out the salient meaning. 
This lesson is particularly suitable for children who need experience of attuning the ear to reading. 
 

Preparation 

• A teacher’s copy of The White Fox. 
• An expressive reading with thoughtful pauses will help communicate meaning. Take time to prepare and annotate the text in advance. 

 

Process 

Read chapter one aloud to introduce the story. At the end of the chapter give time for the class to reflect in silence on what they have heard.  
After the first reading, ask a question to assess the pupils’ literal understanding. It will be more useful if the initial question is  a broad one. e.g.  
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• What do you know about Sol? 
 

Explain that to help get to know the style of the story you are going to use echo reading. Distribute copies of the book. Read page one aloud, 
asking the children to follow as you read. When you have finished the page, draw attention to some features that you needed to consider when 
reading: 

• There is a mixture of short and long sentences.  
• Some sentences contain commas. 

 

Re-read this sentence: 
‘It was a white fox, a wild thing, alone in the city, just like him.’ 
 

Ask the children to read it aloud to a partner.  
• What effect do the commas have on your reading hear? 
• Can you read this quickly or is it designed to be read more slowly?  

 

Repeat with: 
He had his father. But his father was always busy.  

• Why do you think the author chose to write two short sentences here?  
• What impact does it have on you as a reader? 
• What effect does it have on the flow of the story? 

 

Now read page one again. This time the class should echo your reading. It is important that the children read the page and do not memorise it. 
Repeat with page 2 then page 3.  
Finally, ask the pairs to read aloud to the end of chapter one. They should read a sentence each, continuing to support each other with tricky 
parts. Swap roles and repeat.  
Ask each pair to choose the page they feel most confident to read aloud to another pair.   
 

Final reflection 

• Can you find a sentence which you found more difficult to read aloud? 
• What made this sentence trickier? 
• How has echo reading supported you today?  

 

Key vocabulary 

Echo 
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Sol Circle of Life 

Using a graphic organiser to gather information about Sol from Chapter Two. 
 

Pages: 10-17 

  
Indicative lesson length: 1 session 

 

Purpose 

Exploring different areas of a character’s life supports understanding of the way they behave and their motivations. Readers can then make 
connections between their own life and that of a character which builds empathy.  
 

Preparation 

• Divide a large sheet of paper into four quarters with a circle in the middle. The sections should be labelled: Home, Family, Play and Day. 
Write Sol in the centre circle. This is called a Circle of Life.  

 

Process 

Read chapter two and three aloud to the class. Check literal understanding by asking:  
• How does Sol befriend the fox? 
• How is the fox caught?  
• Does Sol’s dad know that he has seen the fox?  
• Why doesn’t Sol tell him?  

 

Introduce the Circle of Life. Organise the class into groups of no more than four children. They should work together to fill in the four sections. 
Clarify what information is needed by asking: 

• Where does Sol live and who does he live with? (Home) 
• Who else is in Sol’s family? (Family) 
• How does Sol spend his time when he is not at school? (Play) 
• What does Sol do during the day? (Day) 

 

Once the group has filled in their grid, give them time to walk around and look at the grids completed by other groups.  
Ask: 

• If Sol’s dad filled this in, would it look different?  
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Use a different colour to add dad’s thoughts.   
 

Final reflection 

Read the first line of chapter three:  
‘For three weeks Sol went down to the docks.’ 

• What can you infer from this about Sol?  
• What qualities does he display?  

If the children need a prompt, share some character traits and ask them to choose the most appropriate: 
patient, determined, committed, dedicated, stubborn 
 

Key vocabulary 

Infer, patient, determined, committed, dedicated, stubborn, infer 

 

‘No one’s going to shoot your fox, boy.’ 

Using Readers Theatre to support fluency and deepen understanding of character.  
 

Pages: 27-32 

 

Indicative lesson length: 1 session 

 

Purpose 

Readers Theatre is used to allow children to inhabit the characters. Voicing their words helps with identification, at the same time aiding reading 
fluency. Using Readers Theatre at this point in the story is designed to deepen the pupils’ understanding of character and to develop empathy.  
 

Preparation 

• Download Readers Theatre script, one per child.  
• Read the Readers Theatre guidance prior to teaching this lesson. 

 
Process 

If Readers Theatre is new to the children explain how it works. See guidance for a full explanation.  
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The White Fox Readers Theatre script has been conveniently arranged in 5 parts. You can allocate different parts to groups of differing levels of 
attainment. For example, the second docker’s dialogue is the shortest whereas the role of Sol and the first docker should be allocated to a 
confident reader, to maintain the rhythm and pacing of the story. If a group is working with adult support, then the adult could take on the role of 
the narrator.  
 

Once the groups have had time to prepare their reading, invite them to perform in front of either another group or the whole class. 
 

Final reflection 

Ask: 
• Did you enjoy listening to the Readers Theatre? 
• Was there anything that you found hard? 
• Did you think or feel anything new about the characters after reading their parts? 

 

Teacher’s Note: This lesson is excellent preparation for the lesson Dad. 
 

Key vocabulary 

Readers Theatre  

 

Dad 

Looking at events from Sol’s dad’s point of view. 
 

Pages: 20-22 
 

Indicative lesson length: 2 sessions 
 

Purpose 
The children may find it easier to relate to Sol in the story because he is a child too. In this lesson they look at the situation from the point of view 
of Sol’s father. (Point of view is the angle from which the story is considered). Being able to see things from an alternative point of view is an  
important life skill. This lesson builds on the Circle of Life lesson. 
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Preparation 

• Copies of The White Fox, at least one per pair.   
• Children will benefit from the, ‘No one’s going to shoot your fox, boy’ lesson in preparation.  

 

Process 

Begin by asking pairs to re-read from page 20 to 22. Ask: 
• If dad knew that Sol had been spending time with the white fox would he have told him the news in a different way? 
• What do you think might happen to the fox now? 

 

Read chapter four to the class.  
Explain that the children will try and put themselves in dad’s position and imagine he is talking to a trusted friend about Sol at different points in 
the story so far.  

• What would he say at the end of the first chapter?  
 

Pairs of children will work together to improvise dialogue. Encourage them to refer back to the text for support. Model dad’s speech, e.g. 
 

I do worry about Sol. He’s always on his own - still some folks are just happy with their own company. Maybe he doesn’t need friends. I really 
should take him to see his grandparents. He’d enjoy fishing with his grandpa. It’s just so hard going back there. He seemed pretty interested in 
that fox. I need to think about what to get him for his birthday.  
 

Pairs improvise their own conversations in role.  
Repeat with a second conversation at the end of chapter four.  Focus on: 

• The journey to the docks. 
• The moment the fox looks at the boy (p25). 
• Dad finds out that Sol has been going to the dock every night.  
• Sol asks to take the fox back home.  

 

Ask the children to complete a series of diary entries in role as Sol’s father based on the conversations they have had. The writing may take you 
into the second session before you go on to part two: 
‘Will They, Won’t They?’ (Neelands 2015) 
This strategy is a good way of predicting outcomes based on their knowledge of the characters. Divide a large sheet of paper into four columns. 
The first column is entitled Possible and the children should list possible courses of action open to Sol’s father. Some possibilities are: 

• Take Sol and the fox to Alaska. 
• Organise for someone else to take the fox back home. 
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• Say no to Sol. 
• Leave the fox at the docks and hope it finds its own way home.  

 

The next two columns are headed Most Probable and Impossible. Now a discussion can take place around the ideas in the Possible section. 
On the basis of how likely they feel each response might be, ideas are shifted into either Most Probable or Impossible. Pairs of children can 
now test out these ideas by improvising a short drama and continuing to deliberate on the outcomes. Finally gather the class back together to 
agree on the outcomes they feel are most plausible and list these in the final column, Actual.  
 

Final reflection 

Revisit the diary entries and ask if the improvisations they carried out in pairs as part of the Will They, Won’t They activity have prompted them to 
add anything else. 
 

Key vocabulary 

possible, impossible, probable, actual  

 

Road Trip        

Exploring the illustrations and the effect they have on the reader.  
 

Pages: 33-46 

 

Indicative lesson length: 1 session 

 

Purpose 

Often illustrations contain details that can help children think about the text in greater depth. In a highly visual world, it is important to teach 
children to be critical readers of images. Patterns of light and dark can be used to draw attention to key features, to create a mood or add an 
atmosphere to an illustration. The organization, size, perspective and framing of the illustrations assist readers in adopting a stance in relation to 
the characters in the story.  
 

Preparation 

• Copies of The White Fox, at least one per pair. 
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Process 

This lesson begins with the teacher reading chapter five and six aloud. Do not show the illustrations as you read. Reflect on the decision made 
by Sol’s dad to make the journey to Alaska. Ask: 

• Do you think Sol’s dad is pleased he agreed to take Sol and the fox home? 
• Has anything changed on the journey? 

 
Organise the children into pairs. One child should have a copy of the book and turn to the illustration on page 36-7. The other child needs a 
piece of plain paper and a pencil. One child should describe the illustration while the other the other draws. Tune in to the descriptions, noticing 
the type of language used by the children in their descriptions. When the children have finished, they should look at the illustration together and 
discuss the following questions:   

• Is there a specific part of the illustration that you are drawn to?  
• What range of colours are used? 
• How do the colours make you feel? 
• Are colours used to draw your attention to important parts of the picture? 
• How are the characters positioned in the picture in relation to the reader? 
• Do you notice anything about the way line and shape is used?  
• Is there a frame around the picture?   
• Is there one word you would choose to capture the emotions in this image? 

 

• What can you tell from this picture about the relationship between the boy and the fox?  
 

Final reflection 

Ask pairs to discuss: 
• If you there was an illustration of Sol and his dad at the end of chapter 6, what would it show? 

Share ideas with the class.  
  
Key vocabulary 

position, frame, light, dark, colour, shape 
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Coming Home 
 

Reading to the end of the book and using a graphic organiser to make connections.  
 

Pages: 47-84 

 

Indicative lesson length: 1 session 

 

Purpose 

When readers make sense of a text, they do so by making links or connections to what they already know. Making connections when reading is 
important to help readers understand how characters feel and the motivation behind their actions. It also helps readers to create a clearer picture 
in their head as they read which leads to greater engagement. Three different kinds of connections identified by Keene and Zimmerman (1997) 
are explored in this lesson.   
 

Preparation 

• Copies of the Making Connections organiser, one per child.  
• Copies of The White Fox, at least one per pair.  

 

Process 

Read aloud to the end of the story. You might offer the children the choice of following the text or just listening as you read. Individua readers 
process information in different ways. Make it explicit when you offer the choice that they should think about the best way they can absorb the 
story. 
 

After reading to the class, give some time for reflection on the ending of the story. This can be done through drawing or writing a response. 
Share responses about the ending by asking simply if the children liked the ending.  
Explain that as we read, we make connections and this helps us to relate to the story and characters. We can make different types 
of connections: 

• to things that have happened to us in our own lives 
• to similar texts 
• to things we know about in the world.  

 

Model this to the children using an enlarged version of the Making Connections grid. For example: 
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‘The story reminds me of visiting my grandparents who lived far away. We had a long journey to make too. It also reminded me of a stray dog we 
found. We weren’t allowed to keep it which made me feel sad.’  
 

It reminds me of a story I have read called Pax which also features a boy and a fox. 
 
I read a news story about a white fox who had travelled all the way from Norway to Canada 
(https://www.theguardian.com/world/2019/jul/02/fantastic-arctic-fox-animal-walks-3500km-from-norway-to-canada 

https://www.bbc.co.uk/news/blogs-news-from-elsewhere-48824181 

 

Distribute copies of the Making Connections resource and give time for the children to fill these in independently.  
 

Teacher’s note: Some children may not with to share personal connections. Explain that they do not have to write these down if they 
are not comfortable to share. For example,  if a child in the class has experienced the death of a parent or close relative.  
 

Once the children have completed their grid, give time for them to share ideas with a partner. Ask: 
• Do you have any connections in common? 
• Did anything your partner say help you make a new connection?  

 

Final reflection 

Spend some time sharing connections as a class.  
 

• Which type of connection did you find easiest: 
o to your own life 
o to other texts/stories 
o to things that are happening in the world? 

• Which did you find most challenging? (Individual children may find different things easy and challenging.) 
 

Key vocabulary 

connection  
 

 

https://www.theguardian.com/world/2019/jul/02/fantastic-arctic-fox-animal-walks-3500km-from-norway-to-canada
https://www.bbc.co.uk/news/blogs-news-from-elsewhere-48824181
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Literature Circles 

Using literature circles to explore personal responses to the story. 
 

Indicative lesson length: 1 session 

 
Pages: Whole book 

 

Purpose 

Readers thrive in an environment that encourages them to interact with others because knowledge is built in social contexts (Mercer and 
others).  Scaffolded opportunities for discussion allow readers to develop their own story schema, as well as learn from the contributions of 
others. Give readers time to refine their interpretations and expand their understandings.  Literature circles are one way of organising small 
group discussion. They are usually child-led, especially after the teacher has modelled the process. Some groups might benefit from having an 
adult in the group but it is important not to be overly directing. 
 

Preparation 

• Copies of Let’s Think About It, one per child. 
• Copies of The White Fox, at least one between two but individual copies would be best. 
• Sticky notes or strips of paper.  

 

Process 

Organise the children into groups of between three and six. Four is a good number as there are enough participants to generate discussion 
without making the process overly lengthy. Groups can be self-selected or selected by the teacher for pedagogical purposes.  
Distribute copies of the Let’s Think About It resource. If the children are not familiar with the format, explain that it is a way of recording your 
personal response to a book. They should write notes for each section. Note - if you completed the Making Connections lesson, the children will 
not need to fill in the connections section. Give around ten minutes for children to make their notes. It is important that they do not share ideas at 
this stage. 
 

Once everyone has finished (including the teacher) each member of the group takes it in turns to share their responses. Model this with your 
own responses. The rest of the group will listen without making comments. Set the following rules before the groups begin to share:  

• Each member of the group will have a chance to share their responses.  
• Don’t interrupt or comment on what is said. Listen attentively.  
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Once each group member has shared their responses, open the discussion up by inviting the children to comment on the differences and 
similarities in their likes and dislikes. Next focus attention on the puzzles section and give time for discussion about these.  
 

The final section to think about is the questions. Working collaboratively the children should write their questions onto sticky notes or strips of 
paper. Distribute copies of the question quadrant which has two headings: Answer is in the book and Answer is not in the book. They will sort the 
questions into the two sections. As an extension use the quadrant with four headings to further sort the questions into those that have more than 
one answer and those that have one answer.  
 

Once the questions have been sorted the group can refer to the book to try and answer them. Gather the class together and list any questions 
that the children found difficult to answer. These could be taken forward to another session.  
 

Final reflection 

• How did it feel to listen and not be allowed to make a comment? 
• Did anyone else’s responses surprise you?  
• Did anyone say something that made you change your thinking about the story?  

 

Key vocabulary 

questions  
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During Reading 

Digging Deeper 

 

Space Between (Neelands 2015) 

Exploring the changing relationship between Sol and his father.  
 

Pages: whole book 
 

Indicative lesson length: 1 session 
 

Purpose 

Character and character relationships are central to most stories. By exploring relationships together, we can refine a response to the story and 
reflect on how the story might relate to our own lives and relationships (present and future). 
 

Preparation 

• Copies of Space Between cards, one per pair. 
• A large space would be beneficial.  

 

Process 

Organise the children into pairs. One represents Sol and one represents dad. Invite a pair to the front of the classroom and model the strategy. 
Choose one of the key moments. For example, the journey to the docks. Next ask the pair to position themselves to show how close Sol and his 
dad are at this moment.  
Ask: 

• Why have you shown this distance between them?  
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Once you have established the process, distribute the Space Between cards to pairs to carry out the process themselves. 
 

Final reflection 

Ask: 
• Can you be next to someone but feel far away?  

 

Key vocabulary 

emotion, emotionally, space 

 

Thought Tracking 

Investigating Vocabulary: Wild 

Exploring positive and negative connotations of the word wild. 
 

Pages: Whole book 

 

Indicative lesson length: 1 session 
 

Purpose 

Over 70% of English words have multiple meanings. Many of these words have a common everyday usage which can confuse children when 
they meet the word in an unfamiliar context. Developing depth of vocabulary knowledge is as important as developing breadth. If children 
understand that words can have multiple meanings and be encouraged to think about this when they see a familiar word that does not appear to 
make sense in context, they are supported in their metacognitive thinking.  
 

The word ‘wild’ can have both positive and negative connotations and in this lesson the children explore the various meanings in the context of 
the story.  
 

Preparation 

• Copies of Wild Sentences, at least one per pair. 
• A collection of dictionaries.  
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Process 

Begin by writing the word ‘wild’ on the board. Give the children two minutes to write down all the words they associate (or connect in their mind) 
with the word ‘wild’. 
After two minutes gather the class and invite the children to suggest words which can be added to the board. Where the link is unclear, ask the 
child to provide an explanation. If the explanation is valid, add the word to the list.  
Review the list of words and invite suggestions for grouping. Possible groups could be: behaviour, animals, nature, weather. 
Model creating a semantic map. 
Write the following sentences on the board: 
 

The children were going wild at wet play.  
Wild flowers grow in my garden.  
 

Ask pairs to discuss: 
• Is the word wild in these sentences used in a positive or negative way?  

Share responses and refer back to the semantic map asking: 
• Which of these associations has a positive connotation?  
• Which of these associations has a negative connotation? 

 

Distribute copies of the Wild Sentences to pairs. They need to read each sentence and decide whether the word wild has a positive or negative 
connotation in this context. Once finished the pairs can share their thoughts with other pairs and see if they agree. 
A final challenge for the pairs is to write as many sentences as they can which use the different meanings of wild.  
 

Final reflection 

Use dictionaries to look up definitions of wild. Ask: 
• Are there any meanings that you were unfamiliar with? 
• Are you surprised by the number of ways wild can be used?  
• How does the word ‘wild’ relate to the story of The White Fox? 
• Is there more than one way in which the word’ wild’ relates to the story? Discuss with your partner. 

 
Key vocabulary 

wild, positive, negative 
 

Additional vocabulary 

connotation, association 
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Releasing the Fox 

Creating a scene to explore character emotions at a key moment in the story. 
 

Pages: 51-55 

 

Indicative lesson length: 1 session 
 

Purpose 

The pace of stories varies, and events carry different weights. Significant moments often evoke strong emotional responses for characters and 
for readers. The moment the fox is released is a significant event in the story. Creating this scene slows the action down and provokes a sense 
of significance for the reader as well as the opportunity to reflect on the character’s emotions. 
 

Preparation 

• Zone of Relevance, one enlarged to at least A3 and A4 copies, one per pair.  
• Emotions Cards, one per pair.  

 
Process 

Re-read the section of the book where the fox is released (pages: 51-55). Ask: 
• Do you think it would have been easy for Sol seeing the fox leave?  
• Have you ever had mixed feelings about something? 

 
Invite the children to go into role as Sol and ask them to place themselves in this scene. Re-read the section again asking them to focus on their 
feelings at this moment. Distribute Emotions Cards to pairs and ask them to use the Zone of Relevance to sort from most relevant feelings in the 
centre. Any which are not relevant should be placed outside the circle.  
Introduce the word bittersweet explaining that it can describe an experience which has aspects of happiness mixed with sadness.  
Focus on the illustration on pages 52-3.  
Ask: 

• Where do you think the four characters are positioned in this scene? 
Organise the class into groups of four. Each child should take on the role of a different family member. Each member of the family will compose 



 
 

 
28   
©2019 Just Imagine Ltd. All rights reserved.  

 

some words to say as the fox is released. Once they have composed their lines, the group should arrange themselves into the scene. The 
teacher should read the lines from the story: 
 

She jumped down and then, without a backward glance, headed off deeper into the trees.    
  
In role, at the same time, the children should speak their words. They can repeat the same line several times.  
 

Final reflection 

Imagine you are the fox: 
• Who would you like to speak to? 
• And what would you like to say? 

 

Key vocabulary 

bittersweet, sadness, hope, despair, joy, love, gratitude, anxious, calm, relieved, devastated, thankful, lonely 

 

Dialogue 

Investigating punctuation used to demarcate direct speech. 
 

Pages: 9, 50, 62-63 
 

Indicative lesson length: 1 session 
 

Purpose 

Investigating a text to work out the rules of punctuating direct speech is a way of helping the information stick in the memory. Conventions for 
punctuating direct speech can vary, such as whether to use single or double inverted commas. Generally, the conventions about punctuation at 
the end of speech or when to start on a new line are consistent, particularly in books for children. It is likely that using inverted commas to 
punctuate direct speech will have been introduced in Year Three. This lesson consolidates and extends previous learning.  
 

Preparation 
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• Copies of The White Fox, one per pair. 
• Copies of Direct Speech resource, one per pair. 
• Copies of Direct Speech Questions, one per pair. Alternatively, these could be displayed on the whiteboard.  

 

Process 

Explain that you will be using The White Fox to investigate the rules for speech punctuation. Begin by asking the children to turn to page 9 of the 
story and talk to their partner about the way the speech is set out.  
Distribute the Questions About Speech resource to pairs and ask them to use page 9 of the story to try and answer the questions. The questions 
are designed to guide the exploration: 

• When do you start a new line? 
• Where do the inverted commas go?  
• Where do you put punctuation at the end?  
• Is there any punctuation after the reporting clause?  

  
Explain what inverted commas look like. The children may be more familiar with the term ‘speech marks’. Give an example of a reporting 
clause, e.g. ‘he said’, ‘she answered’.  
 

Share findings and scribe a list of rules on the board or large sheet of paper. Distribute copies of the Direct Speech Resource which contains two 
extracts from The White Fox without speech punctuation. Pairs should begin by reading the first passage aloud to get a sense of where the 
speech is before adding inverted commas and any other punctuation that is missing. Line breaks should also be indicated. To embed the 
learning further, the children could choose one of the passages to write out with the punctuation added and the line breaks in the correct place.  
As a further extension, challenge the children to write another passage containing speech. This could take the form of a conversation between 
Sol and his father at the end of the story when he returns from Seattle.  
 

Final reflection 

Reflect on the investigative nature of the lesson by asking: 
• How likely are you to remember the conventions for speech punctuation we have learned about today? 
• Would it have been different if I had told you the rules? 

 

Key vocabulary 

inverted commas, reporting clause, line break 
 

Additional vocabulary 

speech marks 
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After Reading 

Review and Reflect  

 

Key Quotations 

Locating quotations which reflect the themes of the story.  
 

Pages: whole book 
 

Indicative lesson length: 1 session 

 

Purpose 

Choosing key quotes can be a way to demonstrate an understanding of the story themes. This activity supports close reading of a text, making 
links between the story and themes.  
 

Preparation 

• Copies of The White Fox, at last one between two. 
• Strips of paper or sticky notes.  

 

Process 

Organise the class into five groups. Allocate each group a section of The White Fox to work on: 
Group 1 - Chapter 1-2 

Group 2 - Chapter 3-4 

Group 3 - Chapter 5-6 

Group 4 - Chapter 7-8 

Group 5 - Chapter 9-11 
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Re-read the chapters allocated. The children can read with a partner if preferred. They should choose 3-5 quotations that they find particularly 
interesting. Copy the quotations onto strips of paper or sticky notes. When completed, share quotations with the rest of the group explaining why 
you found them interesting.  
 

Ask each group to select three quotations that they feel represent this part of the story best. 
 

Re-organise the groups by numbering each child in the group. All the number ones should form a new group taking their quotations with them. 
Each member of the group will read their quotations aloud.  

• Does this give you a sense of what the story is about? 
• Are there any ways of organising the quotations into groups? For example, quotations about the fox?  

 

Final reflection 

• Were there any words or phrases that you noticed appearing more than once? 
• Do the quotations help you to map the events of the story?  

 

Key vocabulary 

quotation  

 

Exploring Themes 

Identifying themes in The White Fox. 
 
Pages: Whole book 
 

Indicative lesson length: 1 session 

 

Purpose 

Themes are the big underlying ideas that are central to the story and express the point of view of the author. In this lesson, children are given 
theme cards to discuss in relation to the story. A variation of this lesson would be for the children to generate the list of themes that they consider 
applicable to the story.  
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Preparation 

• Copies of theme cards, one set between two. 
 

Process 

Young children often find it hard to distinguish between the themes and the plot. Introduce the word theme as the underlying message, or 'big 
idea' in a story. Can the children list examples of common themes? If not provide an explanation using a traditional tale that most of the children 
know well. 
 

Distribute the theme cards. Briefly discuss what each card means and ask the group to sort into two piles: themes that apply to the story and 
those that do not. Share and talk about the themes that the children have selected as being relevant to the story. Distribute the Theme Grid and 
ask: 

• Choose three themes that you think are most relevant. 
• Can you find evidence to support the relevant themes in the story?  

Once the grid has been completed, pairs should join with two other pairs and compare their ideas.  
 

Final reflection 

• Are there any themes that could be added to the list?  
• Do the themes tell you anything about what is important to Jackie Morris? 
• Jackie Morris says in her blog: ‘There are many themes that run through it, including the theme of surviving loss. And perhaps, after all, it 

is a true story.’ What do you think? 
 

Key vocabulary 

theme, alienation, belonging, loyalty, relationships, environment 

 

Summarising the story 

Studying the blurb and relating it to the whole story.  
 

Pages: whole book 
 

Indicative lesson length: 1 session 
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Purpose 

Summarising is an important comprehension skill, as the ability to summarise means the reader can identify the most salient points. When asked 
to summarise, some children resort more readily to plot telling. This lesson looks at reading and writing a blurb as a means of writing a summary. 
 

Preparation 

• Copies of The White Fox.at least one between two.  
• Copies of the blurb, one per child.  

 

Process 

Working in pairs, begin by asking children to discuss: 
• What are the most significant events in the story The White Fox? 

Take suggestions from the children and write them on the whiteboard. Next, if you taught the lessons Quotations and Exploring Themes, refer to 
the notes from your discussion. 
 
Now ask: 

• Why do books have a blurb?  
Some of the reasons identified could be: 

• capture interest 
• summarise the story 
• make people want to read the book 
• help you make predictions.  

 

Some tips for success are: 
• Keep it short. 
• Give an idea of what happens without giving anything away. 
• Use key words from the story. 

 

Challenge the children to work with their partner to write a fifty-word blurb for The White Fox.  
Share blurbs and talk about whether it was easy or difficult to write them. 
Finally distribute copies of the blurb. Say: 

• You are only allowed to choose three words to sum up this story. Which three will you choose?  
 

This can be completed by pairs or individuals. Use highlighter pens to mark the three words. Countdown from three when everyone should stop 
writing and show their sheet.  
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Ask the children to look at the sheets of other children in their group: 
• Have you made the same choices?  
• Can you explain how these words summarise the story?  

 

Final reflection 

Point out the quotation in the blurb. 
• Can you write a different quotation that could be added to the back of the book? 

Encourage the children to revisit the text to find a fitting quotation that could be used on the back of the book. Make a note of their suggestions.  
 

Key vocabulary 

blurb, summary, quotation 

 

An Illustration Walk 

Revisit the illustrations in the book and reflect on what they add to the story. 
 

Pages: whole book 
 

Indicative lesson length: 1 session 
 

Purpose 

When we look at illustrations, we often notice details on repeated viewings. This lesson gives time for exploration of the illustrations, considering 
aspects of visual language as well as the illustrator’s techniques. Children are invited to consider how illustration supports, enhances and 
extends the text. 
 

Preparation 

• Copies of The White Fox, at least one per pair.  
 

Process 

Explain that in this lesson the children will spend time exploring the illustrations in the story. We often notice details when we look at a picture 
multiple times. Begin by flicking through the book. Do the children notice that the fox moves as the pages turn? Pairs should begin by spending 



 
 

 
35   
©2019 Just Imagine Ltd. All rights reserved.  

 

time looking at the illustrations and talking about what they see. They should choose an illustration that they feel particularly drawn to. Each 
person can choose a different illustration and take turns to explore their choice. Once chosen, share the list of questions which were used in an 
earlier lesson: 

• Is there a specific part of the illustration that you are drawn to?  
• What range of colours are used? 
• How do the colours make you feel? 
• Are colours used to draw your attention to important parts of the picture? 
• What do you notice about the way line and shape are used? 
• Choose one word to describe the mood in this image. 

 

Once they have had discussion time, gather the class together to share their responses. 
 

Final reflection 

• Did you notice any extra details by returning for a second look an illustration? 
• What questions would you ask Jackie Morris about her illustrations? 

 

Teacher’s note: This lesson links to the First Encounters Road Trip lesson. 
 

Key vocabulary 

colour, line, shape, emotion 

 

Naming the Fox 

Choosing appropriate names for the fox. 
 

Pages: whole book 
 

Indicative lesson length: 30 minutes 
 

Purpose 
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The fox in the story is not given a name because it is a wild animal and Sol doesn’t feel he has the right to name her. Naming the fox requires the 
children to reflect on the role the she plays in the story.  
 
Preparation 

• A large sheet of paper for each group. 
 

Process 

Remind the children of the moment on page 42 when Sol’s father asks what name he will give the fox. Sol tells him that the fox doesn’t need a 
name. The title refers to the colour of the fox. Ask:  

• What name would you give the fox? 
 

Organise the class into groups of 4-5. They should begin by listing everyone’s ideas for names on a large sheet of paper. The children could 
begin by thinking about the role the fox plays in the story and her relationship to Sol (She could be described as a protector or even a saviour.) 
An internet search for names which have these meanings could provide a shortlist to choose from. 

• What other factors do we need to consider?  
• Is the sound of the name important? 

 

Once ideas are exhausted, each member of the group will choose their favourite and explain why they think it suits the fox best.  
• Does the name have a meaning that is appropriate? What is the significance of the name? 

 

Each group should choose a favourite name and present it to the rest of the class. A class vote will reveal the top choice of name.  
 

Final reflection 

Refer to the role of the fox in the story and the way that the meaning of the names reflects this. 
 

Key vocabulary 

name, meanings, significance 
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Writing Opportunities 

 

White Fox News Report 

Writing a news report about the journey of the fox. 
 

Indicative lesson length: 1 session 
 

Purpose 

Writing a news report requires readers to take information from the story and recreate it in a different format.  
 

Preparation 

• https://www.bbc.co.uk/newsround/48839052 (to be displayed on the whiteboard or copies printed for pairs) 
• Gather a selection of news reports. The Week Junior is a good source as is CBBC Newsround.  

 

Process 

Begin by reading the news story of the Arctic fox who walked 2000 miles from Norway to Canada in July 2019: 
https://www.bbc.co.uk/newsround/48839052  
 

The story of the white fox journeying to Seattle and being returned to Alaska is one that would make an interesting news item for people around 
the world. Tell the children that they are news reporters and are being sent to cover the story. 
 

Explain that you are the editor of the newspaper and have heard about a boy who found an Arctic fox in Seattle and returned it home. You are 
sending ‘reporters’ to interview the boy before the story is written.  
 

Teacher in Role: You will be in role as Sol and will answer any questions the ‘reporters may have.  
 

Organise the children into groups of three. Their first task is to write a list of questions. Explain that this will not be an exhaustive list as they may 
think of more questions during the interview.  

https://www.bbc.co.uk/newsround/48839052
https://www.bbc.co.uk/newsround/48839052
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Gather the class and begin the news conference. Alternatively, the groups of three could take on the roles of Sol, reporter and note maker.  
The simplest way to structure the written report will be to give the children some questions to answer. E.g. 
 

• What has happened? 
An Arctic fox was found at the docks in Seattle. It is thought that it stowed away in a boat delivering dumpsters.  
 

• Who found the fox? 
The fox was spotted by dockers one night. 
 

• How was the fox caught? 
The dockers caught the fox using a peanut butter sandwich as bait.  
 

• How did the fox get back to Alaska? 
A twelve-year-old boy had befriended the fox. He told us, ‘I heard about the fox and went to the docks until I saw it. I guess you could say we 
became friends.  
  
Writing the news report gives an opportunity to apply the conventions for direct speech by including quotes from Sol. This can be modelled to the 
children at the appropriate time.  
 

Final reflection 

Give time for the children to present their reports orally to others. Use some reflective questions to prompt the editing process, e.g.: 
• Was there anything else you wanted to know? 
• Were there any parts that weren’t as clear as they needed to be? 

 

Key vocabulary 

reporter, report  
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The Story of the White Fox 

Writing a version of the story from the point of view of the fox. 
 

Indicative lesson length: 1-2 sessions  
 

Purpose 

Point of view is the angle from which the story is considered. Being able to see things from an alternative point of view is an important life skill. 
 

This lesson asks the children to write the story from the point of view of the fox. The fox is central to the story, but we can only infer her thoughts 
and feelings from the illustrations. Writing from a different point of view requires the children to put themselves into to fox’s position and to think 
about the reasons for her journey to Seattle.  
 

Preparation 

• Gather examples of fronted adverbials. 
 

Process 

Explain that you are going to write the story from the point of view of the fox. Invite suggestions for the key events in the story for her. The list 
could look something like this: 

• Arrives in Seattle. 
• Finds Sol. 
• Caught by the dockers. 
• The car journey with Sol and his father. 
• Being set free. 
• Watching Sol and his grandmother at the end.  

 

Each of these events could be the basis of a new paragraph.  
Before writing use Thought Tracking to consider how the fox is feeling at each of point in the narrative.  
This writing lesson provides a good context for teaching or revising the use of fronted adverbials. Some appropriate examples could be 
gathered and used to begin paragraphs or sentences such as: 
Before the sun went down, 
All night long,  
Early that morning, 
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Late in the evening, 
 

Writing a satisfying ending can sometimes be the most challenging part of a story. When writing their final paragraph, the following questions 
may support children’s thinking:  

• Why did the fox come to Seattle? 
• What made the fox want to help Sol? 
• What does she think about Sol at the end of the story? 

 

Alternatively, you may want to model writing an ending: 
 

Some nights I go to the garden, just to check that everything’s ok. Tonight I saw Sol with his Grandmother. They were watching the northern 
lights dance in the sky. I’m glad he’s come home, back to his rightful place. He’ll never stop missing his Mum, but I hope I can bring him some 
comfort and remind him how much she loved him.  
 

Final reflection 

• Was it easy or difficult writing in role as the fox? 
• Did any specific illustrations help you? 

 

Key vocabulary 

paragraph, fronted adverbials, point of view, narration  

 

Poetry 

Using the illustrations to inspire poetry writing. 
 

Indicative lesson length: 1 session 
 

Purpose 

The detailed illustrations and evocative language used by Jackie Morris combine to create a vivid picture of the fox which can inspire poetry 
writing. Using language features such as noun phrases will support the children to build their own clear description of the fox.   
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Preparation 

• Copies of The White Fox, at least one per pair. 
• Paper to write on. 

 

Process 

Begin with a game to warm up and introduce/revise noun phrases. You will begin with a rhythm, clap, clap, thing. Use an image or object to 
begin, e.g. red shiny apple, brown curly hair. Go around the class with each child taking a turn to create a noun phrase. 
Next share the front cover image of The White Fox and invite new suggestions for two adjectives to accompany the claps, e.g. snowy white fox. 
Go around the class keeping up the rhythm of clap clap xxxx. Challenge the class to use specific parts of the fox such as eyes, ears, nose etc.  
Turn to the illustration on page 8 which gives a view of the whole body of the fox to create more noun phrases.  
Explain that you are going to write a poem inspired by the white fox. The first verse will describe the fox using noun phrases, e.g.: 
Soft white fur 
Wise bright eyes 

 

The second verse will describe the fox’s behaviour and journey, e.g. 
Alone 

Wandering 

Running then still 
Captured, caged, afraid 
 

Teacher’s note: Some children may prefer to create a poem using their own format. It’s important not to structure too tightly and 
constrain children’s creativity. The suggestions here are just a guide for those who benefit from the support of having a clear 
structure to work with.  
 

Allow time for drafting and redrafting of poems and opportunities to share ideas and give feedback. Copies of the book should be available for 
the children to browse and find examples of language they could use in their poem.  
  
Final reflection 

Perform poems either to the class or within smaller groups.  
You might want to share a poem written by Liz Brownlee for the National Poetry Day anthology Poetry For a Change. 
https://nationalpoetryday.co.uk/poem/snow-fox/ 
 

Key vocabulary 

noun phrase 

https://nationalpoetryday.co.uk/poem/snow-fox/
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Wider Learning Opportunities 

 

Research: Arctic Fox 

Learning about the Arctic fox and its environment. 
 

Indicative lesson length: 2 sessions 
 

Purpose 

Reading about the Arctic fox could inspire readers to learn more about this creature just as Sol does. Making the connection between fiction and 
the real world helps bring a story to life. Arctic foxes face threats to their survival due to changes in the arctic environment and this lesson helps 
children learn more about this subject.  
 

Preparation 

https://www.theguardian.com/environment/gallery/2008/jul/15/wildlife.poles 

https://www.theguardian.com/environment/2008/jul/15/climatechange.wildlife 

https://ypte.org.uk/factsheets/fox-arctic/print (fact sheet about the arctic fox) 
 

Process 

Begin by sharing the short clip from BBC Planet Earth which shows the Arctic Tundra:  https://www.bbc.co.uk/programmes/p003816k. Ask: 
• What would be the challenges of living here for an Arctic fox?  

 

Share responses and explain that you are going to learn more about the Arctic fox and the challenges it faces for survival. Read the passage 
from page 34 of The White Fox where Sol reads from his book about the Arctic fox.  
 

Invite questions from the class about the Arctic fox. Some might be: 
• What does it eat? 
• Where does it live? 
• What are its predators?   

https://www.theguardian.com/environment/gallery/2008/jul/15/wildlife.poles
https://www.theguardian.com/environment/2008/jul/15/climatechange.wildlife
https://ypte.org.uk/factsheets/fox-arctic/print
https://www.bbc.co.uk/programmes/p003816k
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• What do they look like? 
• How long do they live? 
• How many babies do they have? 

 

Today’s challenge is to prepare an information sheet which gives key information about the fox including the challenges it faces for survival.  
Organise the class into groups of 3-4. They will need to: 

• Find information about the fox. (This can be from books as well as using websites. Some websites have been listed in the preparation 
section.) 

• Decide how best to present the information. (Choices could be a poster, fact sheet or slideshow using a computer or paper.) 
 

Encourage the children to make their own choices about how to represent the information. Freedom of choice in presentation is important when 
the subject matter has been set by the teacher.  
The children are likely to need a second session to complete their writing. 
 

Final reflection 

Give time to share final products and feedback about the way the work has been presented. Ask: 
• Did you learn anything new from someone? 
• What did you like about the way other people presented their information?  
• Would you change anything about your work?  

 

Key vocabulary 

tundra, habitat, predator, prey, survival, environment, challenge, diet 

 

The Art of The White Fox 

Using watercolours to paint a white fox. 
 

Indicative lesson length: 1 session 
 

Purpose 
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Jackie Morris uses watercolours to create evocative images of the fox. Painting a white animal is a challenge and in this lesson the children look 
closely at the illustrations and use colour to paint a white fox.  
 

Preparation 

• Video of Jackie Morris painting a barn owl: https://www.youtube.com/watch?v=S75tkoCo8Oo 
• Watercolour paper. 
• Spare paper to try out techniques.  
• Watercolour paints. 
• 2H pencils for drawing. 

 

Process 

Ask: 
• What colour is the fox in the story? 
• What colours were used to create the illustrations of the fox? 

Invite the children to look closely at the front cover of The White Fox to answer the 
question.  

• How many different colours can you see? (write a list) 
• Why do you think Jackie Morris uses all these colours to paint a white fox? 

 

Look at a photograph of an Arctic fox. They turn white in the winter to blend in with the 
snow but are not completely white. 
  
  
Distribute watercolour paper. Give time for the children to lightly sketch the outline of the white fox. They can choose the illustration from the front 
cover or any from inside the book. The key is to press very lightly with pencil to get a sense of the outline of the animal.  
 

Watch the video of Jackie Morris at work painting a barn owl for an insight into her technique here: 
https://www.youtube.com/watch?v=S75tkoCo8Oo 

 

As the children watch, ask them to note down the way Jackie Morris uses her brush to build up the picture.  
 

Demonstrate using different techniques which the children can use to paint their fox. This gives an opportunity to introduce academic vocabulary 
to do with watercolour painting.   

• Use very light brush strokes to build up the fox.  

https://www.youtube.com/watch?v=S75tkoCo8Oo
https://www.youtube.com/watch?v=S75tkoCo8Oo
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• White can be added to different colours to create tones.  
• Bleed colours into each other by adding water to your brush and adding it to the paper. Next, while it is still wet, add more colour and 

water. The colours can be manipulated to where you want them to be.   
• Layer colours by painting one colour then, once dry, adding another wash of colour. 
• Save dark colours until the end.    

Ensure that the children have access to additional paper to try out techniques.  
 

Teacher’s note: a variation to this lesson would be to allow the children to paint a choice of ‘white’ animals: polar bear, snowshoe hair, 
snowy owl, ermine 
 

Final reflection 

Completed paintings should be set out anonymously before inviting pairs to walk around and look at the way the techniques have been used. 
After spending time looking, each pair should write a comment on a sticky note on two paintings.  
 

Key vocabulary 

light, dark, mixing, wash, bleed, tone 
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Resource Links 

Books 

The Eye of the Wolf by Daniel Pennac  
A boy and a wolf share their extraordinary story with each other. For mature readers towards the end of Year 4.  
 

The Dog That Saved Christmas by Nicola Davies  
Also published by Barrington Stoke, this book tells the story of Jake and how a dog helped him cope with Christmas.  
 

The Ice Bear by Jackie Morris  
Themes of tolerance and understanding and taking care of the world’s wild creatures run through this beautiful and magical story set in icy lands. 
A bear cub is stolen and given to a childless human couple.  

 

Websites 

https://www.theguardian.com/world/2019/jul/02/fantastic-arctic-fox-animal-walks-3500km-from-norway-to-canada 
 

https://www.bbc.co.uk/news/blogs-news-from-elsewhere-48824181 
 

https://www.theguardian.com/environment/gallery/2008/jul/15/wildlife.poleshttps://www.theguardian.com/environment/2008/jul/15/climatechange.wildlife 
 

https://ypte.org.uk/factsheets/fox-arctic/overview (fact sheet about the arctic fox) 
 

http://wwf.panda.org/our_work/wildlife/profiles/mammals/arctic_fox/ (website with facts) 
 
http://www.jackiemorris.co.uk/blog/ Jackie Morris has a blog on her website 

 

https://www.theguardian.com/world/2019/jul/02/fantastic-arctic-fox-animal-walks-3500km-from-norway-to-canada
https://www.bbc.co.uk/news/blogs-news-from-elsewhere-48824181
https://www.theguardian.com/environment/gallery/2008/jul/15/wildlife.poles
https://www.theguardian.com/environment/2008/jul/15/climatechange.wildlife
https://ypte.org.uk/factsheets/fox-arctic/overview
http://wwf.panda.org/our_work/wildlife/profiles/mammals/arctic_fox/
http://www.jackiemorris.co.uk/blog/

