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The Pebble in My Pocket  
By Meredith Hooper 
 

About the Book 
The Pebble in My Pocket is a narrative nonfiction book which follows the 
journey of a single pebble from its origins 480 million years ago to the 
present day. It tells the history of the earth from a geological perspective 
following the processes of rock formation and erosion that creates new 
pebbles all over the world. 
 

Reasons for Selection 
The science curriculum for Year Three includes learning about rocks which 
can be linked to aspects of physical geography. The Pebble in My Pocket 
is a book which covers difficult concepts using the familiar object of a 
pebble. Meredith Hooper uses metaphor to make the subject matter 
accessible while using terminology which will extend the children’s 
vocabulary. The use of movement verbs to describe all aspects of the 
journey of the pebble will lead into dance and poetry work. The rich 
illustrations work well with the text to support the reader.   

 
About the Illustrator  
Chris Coady trained in Illustration at Manchester Polytechnic. His career 
has included working as a concept and background artist in animation 
working on children’s television shows. As a freelance illustrator he has 
worked on books such as The Illustrated Sherlock Holmes, Red Riding 
Hood and The Drop in My Drink.  
 

Suggested length of unit  
3 weeks 

 

BOOK:     The Pebble in My Pocket 
AUTHOR:     Meredith Hooper 

KEY STAGE: KS2 

 

  

 

  

 

  

 

 

 
 

  
  

About the Author  
Meredith Hooper was born in Australia,  
where she lived until she won a  
scholarship to study history in Oxford.  
She began writing after spending time  
recovering from polio in childhood and  
has done it ever since, saying, ‘Writing  
inspires my eyes and drives my thinking.  
Writing is hard, and joyful. `Her special  
interest is in writing about the history of  
science. Her work as an Antarctic  
specialist has taken her on trips to the  
continent and she was awarded the  
Antarctica Medal by the US Congress in 2000. As well as being shortlisted 
for the Carnegie Medal, her work has appeared on TES Information Book 
and Australian Children’s Book of the Year shortlists 
 

A note about ‘lessons’ 
Our lessons are organised as meaningful chunks of learning. Most of them 
will fit a standard 45-minute to 60-minute session. However, some of them 
are shorter sessions and others will run for a series of linked sessions. We 
have indicated this where appropriate. It is anticipated that you will not teach 
all the lessons. Select those that suit the needs of your class. 
 

A note about page numbers  
This book does not have page numbers. For ease of reference we have 
numbered the pages starting with the double page spread ‘The pebble in my 
pocket is round and smooth and brown.’ page 1 You may want to lightly 
pencil in page numbers on a teacher copy. 
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Title Skills and Teaching Strategies Area of Learning  

Before Reading: Hook 

Hey Pebble! • Making Connections, Building Background Knowledge • Background Knowledge: Pebbles, Rocks 

Before Reading: Orientation 

Exploring the World of Rocks • Teacher in Role • Vocabulary: Semantic Field, Rocks 

On the Move  • Language Features: Movement Verbs 

Geological Timeline • Geography 

• Geological Timelines 

• Wider Learning: Maths, scaling, large numbers 

During Reading: First Encounters 

Echo Reading • Fluency: Echo Reading • Language Features: Sentence Structure   

• Inference Opportunities: coherence inference. 

Under the Volcano • Think Aloud 

• Clarifying 
 

• Vocabulary: Subject, Geology 

Mind the Gap • Cloze Procedure • Vocabulary: Subject, Geography  

• Inference Opportunities: coherence inference 

What a Muddle! • Sequencing • Inference Opportunities: Bridging Inference  
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• Inference Opportunities: Anaphors 

• Language Features: Pronouns 

Ice Age • Fluency: Choral Reading • Language Features: Coordinating Clauses  

• Language Features: Effect of Sentence Length  

• Punctuation: Listing Commas 

Where is the Pebble Now? • Discussion and Dialogue 

• Book Talk 

 

During Reading: Digging Deeper 

Glossary • Using Dictionaries 

• Vocabulary: A Blended Approach 

• Vocabulary: Subject, Geology 

Exploring Similes • Discussion 

• Visualising 

• Language Features: Simile 

The Ice Monster • Cloze Reading 

• Thought Tracking 

• Literary Features: Figurative Language: Personification 

• Language Features: Movement Verbs 

After Reading: Review and Reflect 

Summarising • Summarising 

• Thinking Maps 

• Language Features: Movement Verbs 

• Text Features: Heading 

Performance • Fluency: Choral Reading • Wider Learning: Dance, Music 
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Writing Opportunities 

Pebble Poetry  • Language Features: Movement Verbs 

• Writing Opportunities: Poetry 

Our Book of Rocks • Bookmaking • Writing Opportunities: Information Text 

The Diary of the Pebble • Transposing from third to first person • Writing Opportunities: Diary 

• Language Features: Conjunctions, Adverbs, 
Prepositions 

Wider Learning Opportunities 

Water 
 

• Cloze Reading, Bubble Map • Wider Learning: Geography, erosion 

How Do We Know?  • Wider Learning: Geography, geology 
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Before Reading 

Hook 

 

Hey Pebble! 

Exploring ‘talking’ pebbles.  
 
Duration: 20 minutes 
 
Purpose 
The Pebble in My Pocket tells the life story of a pebble. Pebbles are likely to be familiar objects, but it might be that the children haven’t thought about 
where they come from. Adding features to a pebble is a way of leading into the idea of the life story of a pebble and to make some assessments about 
the prior knowledge of the class.  
 
Preparation 

• A collection of pebbles enough for one per child. (If possible, put these in the classroom on display for a few days before beginning the unit to 
observe the children’s responses.) 

• Googly eyes/ eye stickers (these are available to buy from various arts and crafts shops, e.g. https://www.bakerross.co.uk/eye-stickers-value-
pack). Alternatively, you could use marker pens. 

 
Process 
Decorate a pebble with eyes and a mouth. Ask pairs to discuss: 

• If this pebble could talk, what would it tell you?  
 
Record the children’s ideas.  
 
 

https://www.bakerross.co.uk/eye-stickers-value-pack
https://www.bakerross.co.uk/eye-stickers-value-pack
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Final reflection 
Ask pairs of children to talk about what they know already about pebbles using prompts: 

• Where have you seen pebbles? 
• What have you done with a pebble? 
• Where do pebbles come from?   

 
Key vocabulary 
pebble   
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Before Reading 

Orientation 

 

Exploring the World of Rocks 

Using Teacher in Role as a hook into the book and an opportunity to introduce vocabulary in context. 
 
Duration: 1 session 
 
Purpose 
The visual presentation is used alongside Teacher in Role as a quick way to provide background context and introduce vocabulary that the children will 
encounter in the book. 
 
Preparation 

• Download The Pebble in My Pocket slideshow.  
• The Pebble in My Pocket Teacher in Role exemplar script. 

 
Process 
In role as a geologist introduce yourself and explain that you will be taking the children on a journey through time to see different types of rock. Use 
The Pebble in My Pocket Teacher in Role exemplar script as a guide. 
 
Final reflection 
Share the geological timeline from the back of the book and spend some time looking at the different animals and names of the periods of time. Some 
may be familiar, e.g. Jurassic. Encourage the children to make connections.   
 
Key vocabulary 
pebble, rock, molten rock, dinosaur, mammoth, glacier 
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On the Move 

Active exploration of movement verbs and their meanings.  
 
Duration: 1 session 
 
Purpose 
Meredith Hooper uses a wide range of movement verbs to make explicit the journey of the pebble and the processes by which it moves. Before 
meeting the words in the text, the children will explore them actively through movement and therefore be more confident when moving into initial 
readings of the text.    
 
Preparation 

• Download, print and cut out one set of Movement Verb cards. You may want to laminate them so they can be reused.  
 
Process 
Play the verbs game using the verb cards: 
How to play 

• A large space may be useful such as the hall or playground 
VERB! 

• Each pair has a verb card, they need to create an action for their verb which they will teach to another pair. 
CAMERA! 

• Pairs move around the space, meet other pairs who will shout ‘CAMERA’ to take an imaginary picture of the action to learn the verb 
ACTION! 

• This is the fun part… Each pair moves as their verb until they meet another pair, they must teach each other the verb and the action. When 
they know it, they can swap cards and move on to find another pair. 

 
Next organise the children into groups of 3 - 4. Each group will have three words. The must try and link the three movements. After rehearsal time, 
share sequences. Ask the observers: 

•  Can you work out which movement verbs they had?  
• What were the clues that helped you? 

 
Finally allow the groups to choose three movements to sequence.  
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Final reflection 
• Were some verbs easier to link together than others?  
• Which verbs do you think show big movements? Which are small?  

 
Key vocabulary  
tumbling, rolling, slithering, sliding, shifting, rising, growing, dropping, rushing, disintegrating, eroding, colliding 
 
Teacher’s note: this will be revisited after reading the book in the Wider Leaning Performance lesson and Writing lesson Pebble Poetry 

 

Geological Timeline 

Creating a scaled timeline of the earth’s geological history. 
 
Duration: 1 session 
 
Purpose 
Concepts of time are notoriously tricky, especially when dealing with big numbers and prehistory. Creating a timeline of the Earth's history helps give a 
scale to geologic events compared to human events. Using scaling and larger numbers demonstrates the wider application of mathematical skills.  
 
The best learning would be to create a class timeline which you add to as you read the book. Each stopping point provides an opportunity for 
something to be measured and added to the timeline. It also reinforces the sense of time that it has taken to create the pebble that the girl finds: 480 
million years ago, to the present day. 
 
An alternative to a geological timeline is to create a diagram of layers of the earth showing how each layer provides evidence of an earlier time. 
 
Preparation 

• Metre sticks 
• Large rolls of paper to create a timeline that spans 4.8 metres. (Old wallpaper or large sheets of sugar paper that can be cut up and stuck 

together.) 
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Process 
Making a timeline could be done as a whole class or in groups of 3-5 children.  
 
Begin by explaining that you are going to be using the book to create a timeline of the earth. The timeline will need to be 4.8 metres long to represent 
the 480 million years covered in the book.  

• Measure the paper to give a length of 4.8 metres.  
• Mark on the different times that are mentioned in the book. Each number of years will need to be divided by 100 to work out where it goes on 

the timeline.  
• To start, add the image of the girl at one end (present day) and the volcanoes at the other 480 million years ago. 
• Add drawings and labels which describe what the earth was like at each time mentioned in the story as you read that section. Emphasise that 

the timeline is not about the pebble but about the earth. Include:  
o What did the surface of the Earth look like?  
o What was the climate like?  
o What plant and animal groups lived during the period?  

 
Children can create their own versions of the class timeline by making a folding zig zag book that unfolds to 2.4 meters.(Ratio needs to be applied 
when marking out key periods). 
 
Final reflection 

• Does the timeline help you to understand the journey of the pebble more?  
• Can you locate yourself on this timeline?  

 
Key vocabulary 
earth, climate 
 
Additional vocabulary 
scale 
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During Reading 

First Encounters  

 

Echo Reading 

In this fluency lesson, the children will use Echo Reading as a strategy to support independent reading. 
 
Pages: 1-5 
 
Duration: 1 session 
 
Purpose 
Children need plenty of opportunities to practise reading aloud to support their increasing fluency. Prosody, the patterns of stress and intonation, often 
needs more attention. The text in The Pebble in My Pocket is challenging because of the academic vocabulary and the complexity of the content. The 
following process gives the opportunity to focus in on the patterns of pausing when reading shorter sentences, which in turn supports a more nuanced 
reading of text. This process is not necessarily about reading faster but reading carefully.  
 
Preparation 

• Copies of The Pebble in My Pocket, at least one per pair.  
• Read the first five pages of the book, making note of phrasing to draw attention to.  

 
Process 
The teacher should read this first section aloud to the class without breaks to give a sense of the content unfolding. When you reach the end of p5, say 
something like: 
Goodness, there is a lot of information here! I will need to go back and reread some of these pages to make sense of it all. 

• Before we do that, can you tell me what the gist of this passage was about? Don’t worry if you can’t recall the details. 
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This open recall/ literal question will allow you to assess the children’s initial level of understanding and help to establish literal understanding. 
Ask 

• Who is telling the story? The children will probably be able to tell you that the girl is talking to the pebble. The device used in the story is that the 
‘pebble’ is relating its history to the girl, although an impersonal voice is used, more akin to information text than personal story. The children 
will not need to analyse it in this amount of detail but appreciating the two different voices will help with comprehension. 

 
Now explain that you are going to be using Echo Reading to re-read this part of the story. If the children are not familiar with the strategy, tell them that 
you will read a section and that they will echo it back. It is important that they read the text and do not try and memorise the sections. Start with small 
sections and increase the length. 
 
Read the opening page aloud first then the children echo back the sentences. The first page is straightforward so there is no need to spend much time 
on this.  
 
Turn to p2. Read the first two sentences. Draw attention to the speed of your reading.  Explain that when you read complex information you may read 
more slowly to understand what you are reading. Point out that you often read something more than once to clarify anything tricky. The children should 
echo back the sentences.  
 
Move onto the second paragraph. Invite the children to give their thoughts on any particularly tricky parts as well as suggestions to help with the 
reading. Continue to read in this way to the end of p2. The focus is on reading the words fluently. Try not to stop to explain unfamiliar vocabulary at this 
point. If children ask, make a judgement about whether to give the explanation or ask them to wait. Too much disruption to the flow at this point will be 
counter-productive, there will be time for questions and explanations later.  
 
Repeat with p4. This time read the whole page before the children echo back.  
 
Finally, ask the pairs to read aloud p5. They should read a sentence each, continuing to support each other with tricky parts. Swap roles and repeat.  
 
Ask each pair to choose the p they feel most confident to read aloud to another pair.    
 
Final reflection 

• How has the Echo Reading supported you to read aloud today?  
 
Key vocabulary 
Echo Reading  
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Under the Volcano 

Modelling strategies to clarify unfamiliar vocabulary using a Think Aloud.  
 
Pages: 2-5 
 
Duration: 1 session 
 
Purpose 
Clarification is a strategy used by experienced readers to monitor their understanding of a text. The Pebble in My Pocket contains a great deal of 
information and readers who are not experienced readers of nonfiction may find it difficult to understand some of the sections on an initial reading. 
Using a Think Aloud here allows the teacher to draw attention to strategies experienced readers use to clarify the meaning of unfamiliar vocabulary or 
concepts.  
   
Preparation 

• Copies of The Pebble in My Pocket one per pair. 
• Prompts for Thinking Aloud, one per pair.  
• Think Aloud script exemplar, adapt for use with your class.  
• A range of dictionaries. You will need to check that you have a dictionary that includes the words from this section as junior dictionaries may not 

be enough. 
 
Process 
Begin by reading p2 aloud to the class so that they can hear the page read with fluency, rhythm, good expression and intonation. Read without 
stopping to check word definitions etc.  
 
Ask a question to ascertain general understanding. 

• Why is nothing living in this land? (The children should be able to answer with simple recall. It’s very hot. A thick crust covers the earth. 
There are volcanic explosions.) 

 
Explain that the book contains lots of information and that reading nonfiction is different to fiction. We often have to go back to clarify what something 
means to fully understand it. Use the Think Aloud strategy to read the first two paragraphs of p 2 a line at a time.  
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See the Think Aloud for an example of how you could use this strategy with The Pebble in My Pocket. This will support you when using the strategy for 
the first time, but you can adapt and change this depending on the needs of your class. It is always best to plan a Think Aloud with the children in your 
class in mind rather than follow someone else’s script. 
 
Distribute copies of the book and the Prompts for Thinking Aloud. Explain that the prompts are there to help the children think aloud. They don’t need 
to use everyone each time. 
 
Pairs should read in the same way, stopping to clarify things they didn’t understand. After finishing, invite the pairs to write down any questions they 
have about the information they have read.  
 
After they have finished reading ask them to add a picture for 395 million years ago to their timelines. They should refer to the text and the images to 
help them draw the picture. 
 
Gather the class.  

• What was the most interesting thing that you learnt about the rocks in this section? 
• Were there any words that needed clarification? 
 

Take feedback. Look at the words in context. 
• Can we work out the gist from the context? 
• Let’s check the meaning in the dictionary. 

 
Add subject vocabulary with images to the working wall and include the words in sentences. 
 
Final reflection 

Did hearing me Think Aloud help you to understand this information better? In what way?   
• Can you share a section where you thinking aloud or hearing your partner think aloud helped clarify the information?  

 
Key vocabulary 
mantle rock, melted, treacle, boiling, crust, rind, continents, oceans  
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Mind the Gap 

Using Cloze Procedure to support comprehension. 
 
Pages: 6-13 
 
Duration: 1 session 
 
Purpose 
Cloze Procedure is a strategy which requires children to complete sentences by filling in gaps in order to construct a text which makes sense. Cloze 
can be used in different ways, in this instance the goal is to support comprehension. There is some evidence that using easy Cloze passages with text 
that children are able to read independently increases understanding. Working in pairs and groups further supports the process as children share and 
construct knowledge together. 
 
Preparation 

• Download and print copies of the Cloze Procedure, one per child.  
• Copies of The Pebble in My Pocket, one per pair.  

 
Process 
Begin by reading the first paragraph on p6 aloud without showing the illustration. Ask:  

• What picture did you have in your head when I read that? 
 
Next share the illustration and ask pairs:   

• How do you think these huge pieces of rock could become pebbles?   
Share ideas before reading. The children should not have copies of the text at this point.  
 
Distribute copies of the first Cloze passage. Tell the class that this paragraph begins to explain the process but that key movement verbs are missing. 
Pairs should discuss the missing words and try and find the best fit to match the meaning.  
 
Teacher’s note: this process can be scaffolded by giving the children copies of the verbs which go in the gaps. The children can then 
choose the best place for the verbs.   
 
Repeat the process with the second paragraph. 
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Finally, invite the children to read the two paragraphs and consider the words that were missing. Give time for them to reflect on how close they were 
with their responses.  
 
Distribute copies of the word cards which display the missing words. Ask pairs to sort them into two piles - words that they feel confident to explain the 
meaning of, and those that are unfamiliar.  
 
End by looking more closely at three of the verbs used in the passage: erode, crumble and disintegrate.  
Share the following definitions taken from the Cambridge Online Dictionary:  

• to break, or cause something to break into small pieces. 
• to rub or be rubbed away gradually. 
• to become weaker or be destroyed by breaking into small pieces. 

 
Ask pairs: 

• Which definition do you think belongs to each word?  
 

(The first definition is for crumble, the second for erode and the third for disintegrate.)  
• Are there any differences between the three meanings? If so, what are they?  

 
Final reflection 
Read aloud to the end of p13 asking the children to think about what is happening to the pebble as they listen. 
 
In pairs, ask the children to summarise the journey of the ‘pebble’ so far. They can use the pictures in the book to help them pick out the most 
important information. 
 
Key vocabulary 
falls, blows, heats, cools, nibbling, smoothed, eroded, broken down, powder, crumble, disintegrate  
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What a Muddle! 

Ordering mixed up lines and reading aloud.  
 
Pages: 14 - 19 
 
Duration: 1 session 
 
Purpose 
Sequences of sentences require the reader to making bridging inferences in order to make sense of the information. Bridging inferences are made by 
making causal inferences between sentences. Disrupting the coherence draws attention to features such as pronouns which are used to make links 
between the sentences. 
 
Preparation 

• Copies of Pebble in My Pocket, at least one between two. 
• Copies of What a Muddle!, one per pair.  
• Write the first two sentences from the book on two separate sheets of paper or card.  

 
Process 
Read p14 to 19 aloud to the class while they follow in their books. 

• What did you find most exciting about the story today? 
• Can you find a description, that you really enjoyed, to share with us? Encourage the children to find examples that they enjoyed by reviewing 

the pages that you have just read. 
 
Share the following sentence from the beginning of the book with the class: 
 
I found it on the ground.  
 
Ask: 

• What was found on the ground? 
• How do you know?  
• Is there more than one possible answer to the question? 
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Explain that the word ‘it’ is a pronoun which has replaced the noun in the sentence. Now share the second sentence:  
 
The pebble in my pocket is round and smooth and brown.  
 
Ask: 

• Which order of the two sentences is easier to understand?  
• Why do you think that?  

 
Explore why pronouns are used by reading the sentences without the pronoun:  
The pebble in my pocket is round and smooth and brown. I found the pebble on the ground.  
 
Distribute copies of What a Muddle to pairs or groups of three. Explain that the sentences have been mixed up and that they need to try and put them 
in the correct order. They will need to use any clues they can find in the text. Give some pointers: 

• Look out for pronouns (I, me, he, him, she, her, it, we, us, they, them 
• Does the text make sense?   

 
When the groups are happy with their order, they should join another group and read their paragraph. Do they groups agree on the order?  
 
Distribute copies of the second paragraph for the groups to order. This time they can work as a larger group.  
 
Return to the book to read p14 to check if the order is correct.  
 
Add images and captions to your timelines for 155 million years ago, 67 million years ago and 65 million years ago and 15 million years ago, using the 
text and illustrations to help you. 
 
Final reflection 
Re-read from p14 to 19 asking the children to follow the text as you read. Ask: 

• How many pronouns can you spot? 
• Why do you think pronouns are important?  

  
Key vocabulary 
pronoun 
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Ice Age 

Using choral reading to model fluency.  
 
Pages: 20- 21 
 
Duration: 1 session 
 
Purpose 
Choral reading is a supportive strategy which can help children internalize the fluent reading of a text. Meredith Hooper uses a mixture of short and 
long sentences in The Pebble in My Pocket and the longer sentences could be challenging. Choral reading will allow the teacher to draw attention to 
prosodic elements such as the rise and fall in pitch, patterns of pausing and emphasis placed on particular words and syllables.  
 
Preparation 

• Copies of The Pebble in My Pocket, one per pair.  
• Copies of the Choral Reading Passage, one per child. 

 
Process 
Begin by reading p20 aloud expressively emphasising the cold and the slow movement of the glacial ice.  
 

• How did you feel when I read that? 
• Where there any descriptions that made you feel really cold? 

 
When you read for the second time the class will join you to read the page at the same time. Next divide the class into two groups. Explain that you are 
going to read p20 again. This time one half will read the first sentence with you. When the sentence has finished, they will sit down. The other half of 
the class will then stand to read the next sentence. Continue reading in this way until you reach the end of the page. This is designed to draw attention 
to the different sentence lengths. Ask: 

• Why are some sentences shorter and some longer?  
• Which is the longest sentence, and which is the shortest?  

 
Introduce a different choral reading strategy called Cumulative Choral Reading. Cumulative Choral Reading is similar to unison choral reading, but the 
class is divided into groups and each group only reads the lines assigned. The number of readers increases as the text progresses. Organise the class 
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into five groups and distribute copies of the Choral Reading passage which is colour coded. Group one begins the reading and read the whole 
passage. Group two begin reading with the red text, group three, orange, group four, blue and group five, green.  
 
The groups should now read p21 deciding whether to use unison choral reading or cumulative choral reading.  
 
Share reading with the class before using unison choral reading to read to the end of the book.  
 
Allow time for the children to add to their timelines for 1 million years ago. 
 
Final reflection 
Return to one of the longer sentences with the commas missing, e.g. 
 
‘The glacier starts shifting moving slowly down hill grinding forward a monstrous river of ice scraping across the land scouring out valleys sculpting 
mountains.’ 
 
Ask the children to make suggestions about where the commas should go. Share the sentence with the commas.  
 
‘The glacier starts shifting, moving slowly down hill, grinding forward, a monstrous river of ice scraping across the land, scouring out valleys, sculpting 
mountains.’ 
 
Teacher’s note: this lesson leads well into the Performance in the Review and Reflect section.  
  
Key vocabulary 
commas, choral reading, unison,  
 
Additional vocabulary 
cumulative 
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Where is the Pebble Now? 

What have we learnt? 
 
Pages: 22 - 29 
 
Duration: 1 session 
 
Purpose 
Readers thrive in an environment that encourages them to interact with others because knowledge is built in social contexts (Mercer and 
others).  Scaffolded opportunities for discussion allow readers to develop their own story schema, as well as learn from the contributions of others. 
Give readers time to refine their interpretations and expand their understandings.  
 
Literature Circles is one way of organising small group discussion. They are usually child-led, especially after the teacher has modelled the process.  
 
Preparation 

• Copies of What Do You Think? One per child 
• Copies of The Pebble in my Pocket, one per child if available.  
• Sticky notes or strips of paper.  

 
Process 
Begin by reading from pp22-29. Ask a question to check understanding: 

• Can you tell your partner what has happened to the pebble on the final part of its journey?  
 
Organise the children into groups of between four and six. These can be self-selected or selected for pedagogical purposes.  
 
Distribute copies of the Let’s Think About It resource and The Pebble in my Pocket.  If the children are not familiar with the format, explain that it is a 
way of recording your personal response to a book. They should write notes for each section thinking about the whole book. Give around ten minutes 
for children to make their notes. It is important that they do not share ideas at this stage. 
 
Once everyone has finished (including the teacher) each member of the group takes it in turns to share their responses. Model this with your own 
responses. The rest of the group will listen without making comments. Set the following rules before the groups begin to share:  

• Each member of the group will have a chance to share their responses.  
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• Don’t interrupt or comment on what is said. Listen attentively.  
 
Once each group member has shared their responses, open the discussion up by inviting the children to comment on the differences and similarities in 
their likes and dislikes. Next focus attention on the puzzles section and give time for discussion about these.  
 
The final section to think about is the questions. Working collaboratively the children should write their questions onto sticky notes or strips of paper. 
Distribute copies of the question quadrant which has two headings: Answer is in the book and Answer is not in the book. They will sort the questions 
into the two sections. As an extension use the quadrant with four headings to further sort the questions into those that have more than one answer and 
those that have one answer.  
 
Once the questions have been sorted the group can refer to the book to try and answer them. Gather the class together and list any questions that the 
children found difficult to answer. These could be taken forward to another session.  
 
Final reflection 

• How did it feel to listen and not be allowed to make a comment? 
• Did anyone else’s responses surprise you?  
• Did something another person say make you change your thinking about the book? 

 
Key vocabulary 
question, puzzle 
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During Reading 

Digging Deeper 

 

Glossary 

Creating a glossary to accompany the book. 
 
Pages: 9 and 11 
 
Duration: 2 sessions 
 
Purpose 
Meredith Hooper uses challenging vocabulary in The Pebble in My Pocket. Some is specific to the topic of rocks and some can be used in different 
contexts. Active exploration of word meanings. To really understand and remember a word, we need to spend some quality time with it, get to know its 
history and family, subtleties, synonyms and near synonyms, antonyms and near antonyms spelling and morphological forms. 
 
Preparation 

• Copies of the Glossary Preparation sheet, several copies per group. 
• Range of dictionaries.  
• Copies of The Pebble in My Pocket, one per pair.  

 
Process 
Glossaries are more common in nonfiction books. When specialised vocabulary is used, a glossary defines it so that the reader can more easily 
understand the information. Traditionally, a glossary appears at the end of a book and includes terms within that book that are either newly 
introduced, uncommon, or specialised. Ask: 

• Have you ever encountered a glossary before?  
• What types of books have glossaries? 

Allow time for the children to look through a selection of books to see if they can find any other examples of glossaries.  
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Explain to the children that they are going to work together to create their own glossary for the book. They will be choosing the words and writing their 
own definitions. It is important that the definitions are accurate but also that they are written in the children’s own words and not copied from a 
dictionary.   
 
Turn to p11. Model the process for choosing words for the glossary and writing definitions with the word conglomerate. The two dictionary definitions 
included below focus on the meaning for this context. You could include a different meaning for the word (e.g. a company that owns several smaller 
businesses whose products or services are usually very different) to make the point that some words have multiple meanings and that care should be 
taken when using the dictionary to choose the correct definition. 
 

Target word How is it used in the text?  What clues to the meaning can 
you work out? 

Dictionary definitions 

conglomerate ‘Gradually, the sand hardens, forming a new 
layer of rock, a conglomerate ‘pudding 
stone’ rock.’  

It’s a type of rock. I think it 
might be made up from smaller 
bits of rock.  

‘A rock that consists of small, rounded stones that 
are held together by clay and sand.’ (Cambridge 
English Dictionary)  
 
A rock consisting of different sizes of stones held 
together by clay. (Longman Dictionary)  

 
Organise the class into pairs. The first task is to select the words for the glossary.   
Give the pairs time to revisit the book and select the words they think should be in the glossary. Take suggestions and create a list of words for the 
class glossary. 
 
Some suggestions are listed below: 
molten rock, mantle rock, crust, lava, erode, disintegrate, boulder, embedded, residents, conglomerate, particles, sedimentary rock, fossils, glacier, 
crevasses 
 
This is a good stopping point if you are allocating two sessions to this lesson. 
 
Lesson 2 
Allocate 2 words to each pair of children. The pairs should complete the Glossary Preparation sheets before completing their entries for the glossary.  
 
Final reflection 

• Are there any words in the glossary which have more than one meaning?  
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• Did the dictionary definitions vary at all or when they the same?  
• Were there any words that were more difficult to write a definition for?  

 
Key vocabulary 
glossary, molten rock, mantle rock, crust, lava, erode, disintegrate, boulder, embedded, residents, conglomerate, particles, sedimentary rock, fossils, 
glacier, crevasses 

 

Exploring Similes 

Using visual representation to explore the meaning and purpose of similes. 
 
Pages: 2,4,6,10 
 
Duration: 2 sessions  
 
Purpose 
Through exploring the use of simile in The Pebble in My Pocket, children will understand how writers clarify concepts by conjuring images that go 
beyond the literal. Similes are used to make the abstract more accessible. 
 
Preparation 

• Download and print copies of Similes, one per child.  
 
Process 
Distribute copies of the Similes sheet. The sheet contains the following similes: 

• ‘Under the volcano, melted rock shifts like thick treacle.’  
• ‘Two great landmasses, like giant plates, are colliding, pushing up against each other, making mountains.’ 
• ‘Pieces of rock rumble and bounce down the mountain like a river of stone.’ 
• ‘The sand fills the spaces like the mixture between pieces of fruit in a pudding.’ 

 
Read the four sentences aloud before asking: 

• Do these sentences have anything in common?  
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Hopefully the children will notice that every sentence contains the word ‘like’. Explain that the sentences all contain similes which compares one thing 
to another.  For each of the similes, the children should try and draw the simile on one side of the table and on the other draw the action that is taking 
place. Once    complete, compare with a partner.   
 
Final reflection 
Draw attention to the author’s purpose in using similes by asking: 

• How do similes help you understand what you are reading?  
 
Key vocabulary 
simile, compare   

 

The Ice Monster 

Using close reading to identify verbs used to describe the movement of the glacier and learn about personification. 
  
Page: 20 
 
Duration: 1 session 
 
Purpose 
This session focuses on the writer’s use of figurative language, which is a feature of many literary texts. Re-enacting the scene and giving a voice to 
the glacier and pebble will support the children’s understanding of personification and the ways this technique can bring writing to life.  
 
Preparation 

• Copies of The Pebble in My Pocket, one per pair.  
 
Process 
Read aloud p20 asking the children to close their eyes and build a picture of the glacier. Ask them to try and imagine that the glacier is a living thing.  

• What does it look like?  
• Is it kind or cruel?  

Pairs should describe the glacier to each other. If they find it hard to imagine the glacier as a living thing, model your own thinking. For example: 
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I imagine a huge ice monster with powerful arms and legs. It is so strong that it can lift anything up and fling it wherever it likes.  
 
Distribute copies of the passage from p20. Work together to highlight the verbs that show what the glacier is doing. Ask: 

• Do any of the words or phrases used make it seem as if the glacier is a living thing?  
Make the point that writers sometimes make it sound as though objects, places or animals have human qualities. This technique is called 
personification. Personification makes it sound as though the glacier’s actions are intentional (it is doing it on purpose). 
 
The children should then sketch their own ice monsters and label them with words and phrases that describe it. Add the pebble to the sketch. Pairs of 
children should go into role as the pebble and the glacier and improvise the dialogue that could be taking place. For example, 
 
Glacier: I am the strongest thing here. I will pick up anything that is in my way.  
Pebble: Oh no! I can see the terrible ice monster coming. I must hide. 
Glacier: Nothing is safe from me. 
 
Final reflection 
Return to the drawings of the ice monster and add speech bubbles to capture some of the improvised dialogue.  
Teacher’s note: this links well to the Writing lesson: the diary of a pebble.  
 
Key vocabulary 
personification 
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What Do They Want? 

Looking at the motives of the characters in the story.  
 

Pages: whole story 
 
Duration: 1 session 
 
Purpose 
The different characters want and value different things in the story. Exploring the motivations of Captain Cat, The Queen and the traders helps to 
reveal the themes of the story.  
 
Preparation 

• Large version of the What do They Want? grid displayed or projected on the whiteboard. 
• Copies of Captain Cat, at least one between two. 

 

Process 
Show the children the What do They Want? grid with the columns for the traders and Queen masked.  
Take suggestions from the children to fill in Captain Cat’s column. Read the responses with the children checking that they make sense.  
Now ask the children to work independently and fill in the responses for the Queen and the traders. 
 
 Use the following questions to probe further about the motives of the characters: 

• Who had the best motives?  
• Which character was least greedy? 
• Who got what they wanted?  
• What message do you think this gives the reader?  

 

Final reflection 
• What happens if you use the same process with a different character?  
• Try it using the cats. 
• Could you use this structure to plan a story?  

 

Key vocabulary: motive, motivation, selfish, self-interest, worth, value 
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After Reading 

Review and Reflect  

 

Summarising 

Creating a storyboard to show the journey of the pebble. 
 
Pages: whole book 
 
Duration: 1 session 
 
Purpose 
The Pebble in My Pocket is packed with information about rocks which explains the process of the pebble being formed over millions of years. 
Focusing on key moments in the journey will support children’s skills of summarising. The language focus is on selecting key movement verbs at each 
stage of the journey.    
 
Preparation 

• Either print copies of a simple grid 2 Columns 4 Rows or use your own template if you have one, one per child.  
• 1 enlarged copy of the Flow Map for planning, enlarged to at least to A3.  
• Copies of The Pebble in My Pocket, at least one per pair.  

 
Process 
Distribute copies of the grid. Explain that the children will be working together to summarise the pebble’s journey.   
Look first at p2-3. Ask: 

• If this page had a heading, what could it be?  
 
Share suggestions, listing them on the board. Choose one to add to the enlarged planning sheet. Next ask: 
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• Which are the key movement verbs that describe what is happening?  
Share ideas and again choose 3-4 to add to the sheet. Add a sketch which summarises what is happening. Add the number of years ago that this 
happened.  
 
Some children may need support with choosing the sections for their storyboard. A guide like the one below may be a useful prompt. You could give 
the page numbers only and the children can add their own headings.  

• Volcano erupts (p2-3) 
• Mountains form (p4-5) 
• Erosion (p6-7) 
• Water (p8-13) 
• Dinosaurs (p14-19) 
• Ice age (p20) 
• Warming up (p21-25) 
• Today (p26-29) 

  
Final reflection 
Give time for pairs of children to use their storyboard to tell the story of the pebble’s journey.  

• Were any parts difficult to describe?  
 
Key vocabulary 
heading, movement verbs  

 

Performance 

Bringing the elements together to stage a performance of the book. 
 
Duration: 3 sessions 
 
Purpose 
This series of linked lessons gives the opportunity to deepen response to the book and consolidate understanding through performance.  
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Preparation 
• Copies of The Pebble in my Pocket, one per pair. 
• Music to accompany the movement. Suggestions: 

o Volcano Holst: The Planets, Mars which is available at the following website https://www.youtube.com/watch?v=cXOanvv4plU  
o Glacier https://www.youtube.com/watch?v=xyDKezDLGTM  
o Dinosaurs https://www.youtube.com/watch?v=G3VqcTDf6l4  
o Listen to The Rite of Spring by Stravinsky without showing the visuals from the film Fantasia.  

 
Process 
This series of lessons combines Choral Reading of the story with movement to music. The class will consider the following elements: 

• What is the best way to read the book aloud?  
• Which music could we use to accompany our reading?  
• How can we move to suggest the journey of the pebble?  
• Should we have different groups working on different elements then combining for the performance?  

 
Choral Reading 
If you taught the lesson Where is the Pebble Now? the class will be familiar with Unison Choral Reading and Cumulative Choral Reading. One 
suggestion is for the opening page and the pp26-28 to be read by the entire class. The rest of the book could be read chorally by groups with a mixture 
of individual and cumulative choral reading.   
 
Dance 
Movements should be combined for each section. Allocate sections to different groups of children who will represent the journey of the pebble. If 
possible, film the performance as you rehearse to give children the opportunity to refine their reading and movements. 
 
Final reflection 
Perform the finished version to an audience. It is an ideal opportunity to share during a class assembly to the rest of the school and parents.  
 
Key vocabulary 
performance, movement, choral reading 

 

 

https://www.youtube.com/watch?v=cXOanvv4plU
https://www.youtube.com/watch?v=xyDKezDLGTM
https://www.youtube.com/watch?v=G3VqcTDf6l4
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Writing Opportunities  

 

Pebble Poetry 

Writing an instant verb poem.  
 
Duration: 1 session  
 
Purpose 
Careful verb choice is one of the tools for description at the disposal of a writer.In The Pebble in My Pocket, a wide range of movement verbs are used 
to great effect to describe the pebble’s journey.  
   
Preparation 

• Copies of the Exploring Verbs sheet, one per child. 

• Verb Cards, one set per pair.  
 
Process 
Distribute copies of the Exploring Verbs sheet. This is a good opportunity to revise past and present tenses and conventions about progressive forms 
of the verb. Pairs of children should work together to complete the table. Encourage them to use a different colour if they are unsure of the correct 
spelling. Share responses address any misconceptions. Next distribute the Verb Cards to pairs.  
 
Begin by sorting the cards and choosing the verbs they think are most effective in conveying the sense of the pebble being moved.   
Experiment with putting the verbs into different orders. Which order is most effective in conveying the sense movement? 
 
Compare your choices with other pairs. Model using language such as, ‘It’s interesting you put …. before …’  and ‘I liked the way you put these words 
together…’  
 

• Which tense works best?  

• Can you mix the tenses?  
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Use these to create an instant verb poem which reflects part of the journey of the pebble. An example could be: 
 

Rising 
Tilting 

Buckling 
Tilting 

Twisting 
Folding 
Buckling 

Crumpling 
Colliding 

Mountains are made. 
 

Or 
Snow falling, 
Sun shining, 

Snow melting. 
Rocks expanding, shrinking, 

Expanding, shrinking, 
Expanding, shrinking, 

CRACK! 
 
Final reflection 
Give time for the poems to be performed. Reflect by asking: 

• Is there anything you would change about your poem after hearing other poems? 

• Did you add any verbs to your poem? Why?  
 
Key vocabulary 
verb  

 

  



 
 

 
34   
©2019 Just Imagine Ltd. All rights reserved.  

 

Our Book of Rocks 

Creating an interactive class book or display about rocks. 
 
Duration: 2 sessions 
 
Purpose 
This lesson gives children the opportunity to carry out research about different kinds of rocks and consider the best way of presenting it to make it 
engaging for an audience.  
 
Preparation 

• A range of information books about rocks. 
• Access to the internet to carry out research. Although aimed at Key stage Three, The Geological Society is an excellent source of information: 

https://www.geolsoc.org.uk/ks3/gsl/education/resources/rockcycle/page3445.html 
 
Process 
The session needs to begin with a class discussion to establish the type of book they wish to create. Some prompts to support the discussion are: 

• How can we make our book about rocks exciting? (e.g. could it be a lift the flap book or could each rock tell its own story by using the first 
person?) 

• How should we share the work? Should different groups work on different rocks?  
• What format are we going to use? (This needs to be agreed before work begins.)  
• What information do we want to include?  
• What will we call our book?  
• Do we want to create a class book or a display or even individual books?  

 
Once the class has established how their book will appear, they will need to carry out research about the rocks.  They should include: 
 
Information about the three different types of rock including their properties and examples of each type of rock:  

• Igneous 
• Sedimentary 
• Metamorphic 

https://www.geolsoc.org.uk/ks3/gsl/education/resources/rockcycle/page3445.html
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Set the class to carry out their research. This could be done in pairs or groups of three. Once they have all the information they need, they can work on 
their pages and compile the book.  
  
Final reflection 
Organise for the class to share their books, either with another class or perhaps with parents and carers. Invite feedback about how informative and 
engaging their books are. After sharing ask the class: 

• Which part of the book are you most proud of?  
• Would you change anything about the book? 
• What was the most interesting fact you learned?  
• Do you have a favourite rock?  

 
Key vocabulary 
igneous, sedimentary, metamorphic  

 

The Diary of the Pebble 

Writing a diary in role as the pebble.  
 
Duration: 2 sessions 
 
Purpose 
Writing a series of diary entries allows the children to reframe the knowledge they have gained from the book and write in their own words.  
 
Preparation 
Teacher’s note: the Summarising lesson in Review and Reflect is excellent preparation for this lesson.  
 

• Copies of the storyboards creating in the Summarising lesson.  
• Time Connective cards, one per group of three. 
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Process 
Warm up by playing a game. Distribute sets of the Time Connectives cards to groups of 3. The children should take turns to choose a card and use the 
word to begin a sentence about the pebble. For example, During the ice age I lay in the soft mud.  
 
When all the words have been used, the group should try and make a sequence of three sentences which are in the correct time order. Share 
sentences and check the words have been used accurately. Tell the children that they will be using some of these words in their diary writing.  
  
Use the storyboards created in the Summarising lesson as a plan for writing. The children should choose 3-5 key moments in the pebble’s ‘life’ to write 
about. Each diary entry can have a heading which gives an indication of the date. For example, 
 
‘480 million years ago  
My journey began when a volcano erupted.’  
 
Give time for the diary entries to be completed using your normal process for writing and editing.  
 
Final reflection 
Usually diary entries express the way the writer feels about events. This is challenging when writing in role as a pebble, but you could model this at the 
end of the session. For example, ‘When I saw the glacier moving towards me I was terrified’.  
 
Ask pairs to look back at their diary entries and find a place where they could add the pebble’s feelings.  
 
Key vocabulary 
when, after, before, until, since, while, once, as soon as, then, next, during, soon 
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Wider Learning Opportunities  

 

Water 

Learning about how water shapes the landscape.  
 
Duration: 2 sessions 
 
Purpose 
One of the demands of reading nonfiction is to be able to retrieve information when there is competing information. Finding key facts about the effects 
of water on the landscape is a good way of practising this skill and deepening geographical knowledge.  
 
Preparation 

• Copies of the Bubble Map, one per pair.  
• Copies of The Pebble in My Pocket, one per pair.  

 
Process 
Begin by posing a challenge to pairs. Ask: 

• How many different ways does water come into contact with the pebble in the book?  
 
Give five minutes for the children to list them before sharing their findings. Now ask:   

• What effect does water have on the landscape?  
Re-read p5 asking the children to raise their hands when they hear something about the effect water has on the eart. For example, ice wedges pieces 
of rock apart. 
Model adding this to a Bubble Map before setting pairs off to find further examples in the book. Share Bubble Maps and clarify any misconceptions.  
 
Final reflection 
Watch the following short film showing coastline erosion to show the effect water continues to have on the landscape.  
https://www.bbc.com/bitesize/clips/z7fr87h 
 
Key vocabulary: water, ice, river, sea, lake, glacier, freezes, melts 

https://www.bbc.com/bitesize/clips/z7fr87h
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How Do We Know? 

Finding out more about what a geologist does.  
 
Pages: 30-31 
 
Duration: 20 minutes 
 
Purpose 
When reading nonfiction it is important for children to understand that they are reading facts and to consider where these facts have come from. Being 
a critical reader is more important than ever in our information rich times and questioning what we read is vital.  
 
Preparation 

• Display the webpage: http://www.onegeology.org/extra/kids/what_is.html 
 
Process 
Begin by asking the children: 

• Do you think the things that are written in The Pebble in My Pocket are true?  
• If they are true, then how can we be sure?  

Read p30-31 to the class asking them to listen out for the name of the person who learns about the earth. Establish that this is a geologist. Visit the 
following webpage to read further information: http://www.onegeology.org/extra/kids/what_is.html 
 
Teacher’s note: you could refer back to the Orientation lesson Welcome to the World of Rocks where the teacher was in role as a geologist.  
 
Final reflection 

• What aspects of being a geologist would you enjoy? 
 
Key vocabulary 
geologist, geology  

 

  

http://www.onegeology.org/extra/kids/what_is.html
http://www.onegeology.org/extra/kids/what_is.html
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Additional Resources 
 

 

Books 

A Rock is Lively by Diana Hutts Aston  
An informative and beautifully illustrated book about rocks.  
 
The Street Beneath My Feet by Charlotte Guillian and Yuval Zommer 
Take a journey down through all the layers of the earth until you reach the earth’s core then come out again on the other side. A fascinating concertina 
book which children will pore over for hours.  
 
The Rock Factory: A Story About Rocks and Stones by Jacqui Bailey and Matthew Lilly 
An accessible and engaging look at rocks and stones.  

 

Websites 

What does a geologist do?  
https://www.geolsoc.org.uk/Geology-Career-Pathways/What-is-Geology/What-do-Geologists-do 
 
A wealth of resources for teaching about rocks and fossils can be found here:  
https://www.geolsoc.org.uk/Education-and-Careers/Resources/Activity-Sheets-And-Presentations#rock%20cycle 
 
A free colouring geology map of the UK and Ireland.  
http://www.bgs.ac.uk/discoveringGeology/geologyOfBritain/colouringMap.html  
 
A lesson plan for investigating different types of rock using chocolate:  
https://www.geolsoc.org.uk/Education-and-Careers/Resources/Lesson-Plans/The-Chocolate-Rock-Cycle 

https://www.geolsoc.org.uk/Geology-Career-Pathways/What-is-Geology/What-do-Geologists-do
https://www.geolsoc.org.uk/Education-and-Careers/Resources/Activity-Sheets-And-Presentations#rock%20cycle
http://www.bgs.ac.uk/discoveringGeology/geologyOfBritain/colouringMap.html
https://www.geolsoc.org.uk/Education-and-Careers/Resources/Lesson-Plans/The-Chocolate-Rock-Cycle
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What is a Rock?  
https://www.bbc.com/bitesize/articles/zsgkdmn 
 
Other resources 
iGeology is a free smartphone app that lets you take over 500 geological maps of Britain wherever you go to discover the landscape beneath your feet. 
Available for iPhone/iPad, Android and Kindle Fire. 
http://www.bgs.ac.uk/igeology/ 

 

 

https://www.bbc.com/bitesize/articles/zsgkdmn
http://www.bgs.ac.uk/igeology/

