
 
 

 
1   
©2019 Just Imagine Ltd. All rights reserved.  

 

Blue John  
By Berlie Doherty 
 
About the Book 

Blue John is a story inspired by the limestone caves in the Peak District 
close to where Berlie lives. It is a classically told story about a child 
fashioned out of fire and ice by the Queen of Darkness, who wants the child 
to keep her company forever in her dark underground world. The story tells 
how Blue John encounters the overworld and its inhabitants and longs to be 
with them.  
 
Reasons for Selection 

Beautifully wrought poetic language and with universal themes to discuss, 
this is both a challenge and a delight for year 3 readers. 
 
About the Author 
Berlie Doherty is the author of many highly regarded, prizewinning 
books.  She has written picture book texts like the wonderfully evocative 
Jinnie’s Ghost, illustrated by Jane Ray. Her fiction for young readers includes 
Willa and Old Miss Annie and The Peak Farm series. Perhaps Berlie’s most 
well-known book for primary aged children is Street Child, which is often 
used as a class novel and to teach about working children’s lives in the 
Victorian era. Berlie lives on the edge of the Peak District and the influence 
of the local environment can often be detected in her writing. 
 

 
 
 
 

 

 

 

 

  
 

 

BOOK:  Blue John  

AUTHOR:  Berlie Doherty 

KEY STAGE: KS2 

 

  

 

  

 

About the Illustrator 
Alexandria Neonakis is from Nova Scotia,  
Canada. She works as a concept artist for a  
games development company as well as  
illustrating children’s books. 
 
Suggested length of unit  
3-5 weeks.  

 
A note about ‘lessons’ 
Our lessons are organised as meaningful  
chunks of learning. Most of them will fit a standard  
45minute to 60minute session. However, some of them are shorter sessions 
and others will run for a series of linked sessions. We have indicated this where 
appropriate.  
 

It is anticipated that you will not teach all the lessons but will select those that 
suit the needs of your class. The interactive planning tool on the website is 
designed to enable you to customise your planning, using these lessons as 
building blocks and tweaking or adding your own as you think appropriate. 
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Title 
Skills and Teaching 

Strategies 
Area of Learning  

Before Reading: Hook 

Deep Down in Blue John’s Cave • Immersive Hook • Building Background Knowledge 
• Vocabulary: Semantic Field, Caves 

• Before Reading: Orientation 

Caves and Caverns • Discussion and Dialogue 
• Thinking Maps 
• Making Connections 
• Building Background Knowledge 
• Activating Prior Knowledge 

• Background Knowledge: Caves 

• During Reading: First Encounters 

Ice! • Reading Aloud 
• Questioning 
• Making Connections 

• Vocabulary: Semantic Field, Glaciers 
•  Inference Opportunities: Elaborative Inference 

Visualising the World of Ice • Visualisation  
• Vocabulary: A Blended Approach 

 

• Language Features: Descriptive Text 

• Vocabulary: Academic Process Vocabulary 

Fire! • Visual Literacy  
• Close Reading 

• Visual Language: Narrative 

Sounds from the Outside World • Prediction • Narrative Features: Point of View  
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• Inference Opportunities: Character Inference 
• Inference Opportunities: Elaborative Inference 

Song! • Think Aloud 
• Vocabulary: A Blended Approach 

• Figurative Language 
• Vocabulary: Tier 2 Vocabulary 

Dance! • Reading Aloud 
• Fluency: Repeated Reading 
• Discussion and Dialogue 

• Inference Opportunities: Character motivation 
 

Sun! • Drama strategies: improvisation 
• Vocabulary: A Blended Approach 
 

• Theme: jealousy 
• Vocabulary: semantic field, emotions 

Darkness • Close Reading  • Theme: Fear  
• Inference Opportunities: Coherence Inferences 

During Reading: Digging Deeper 

Stalactites Grew Like Twisted Coral • Close Reading,  
• Fluency Repeated Reading 

• Literary Features: Figurative Language, Simile  

As the sea is drawn by the moon’ • Close Reading • Literary Features: Figurative Language, Simile 

The Promise • Drama Strategies: Conscience Alley • Theme: Promise 

Wriggling and Clambering; Dancing and 
Skipping 

• Vocabulary: A Blended Approach • Vocabulary: Movement Verbs 
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After Reading: Review and Reflect 

Retelling the Story! • Summarising 
• Oral Storytelling 
• Storytelling circle 
• Thinking Maps 

• Narrative Features: Plot  
• Narrative Features: Key Events 

Light and Dark • Close Reading • Themes: Light and Dark 

Writing Opportunities 

Class Poem from Chapter Titles  • Writing Opportunities: Poetry 

What Happens Next?  • Writing Opportunities: Alternative Ending. 

Dear Blue John, Dear Queen of Darkness • Hot seating 
• Author’s chair 

• Writing Opportunities: Letters 
• Writing Opportunities: Alternative Point of View 

Wider Learning Opportunities 

Light and Dark in Art  • Wider Learning: Art Techniques  
• Wider Learning: Art Appreciation 



 
 

 
5   
©2019 Just Imagine Ltd. All rights reserved.  

 

Before Reading 

Hook 

 

Deep Down in Blue John’s Cave 

Creating an immersive hook to provoke interest in the story. 
 
Purpose 
Building an installation with a multi-sensory display to pique children’s interest in the story setting. This will also be particularly worthwhile, if you 
are planning to study rocks and minerals in conjunction with reading this story. 
 
Preparation 

• If possible, temporarily commandeer a walk-in cupboard where you can achieve total darkness, as you want to create as much 
atmosphere is possible. 

• If this isn’t possible a corner in the classroom or somewhere else in the school will suffice. If you have access to large sheets of card or old 
packing materials, you may be able to create a cave-like space. Black velvet draped on walls is particularly effective in reproducing a cave 
like feel. 

• Enlarge one or two high resolution images of caves to hang on the walls.  If the budget allows, have them backed onto foam board for 
impact. 

• Display a collection of rocks and minerals with labels and questions to encourage curiosity. 
 
Teachers note: if you have Blue John in your collection, do not label it, as this will pre-empt the ending of the story. 
 

• Make available a collection of related stories and nonfiction books for browsing and research. 
• If you can borrow some caving equipment this will add interest.  Alternatively, you can use photographs. 
• It is possible to obtain theatrical smells to create an olfactory experience. Aroma Prima produces a 3ml phial of Bat Aroma 

https://aromaprime.com/bat-aroma-oil/  You can put a very small amount in a glass jar, the ones that single portion of jam comes in are 
perfect.  

https://aromaprime.com/bat-aroma-oil/
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Safety note: do not overdo as the smell will be too intense. Better to start with a few drops and increase if needed. 
 

• Photos of homes built into caves are fascinating. (See resources). 
• Add a sound recording of water running in caves (See resources). 
• A chalkboard and chalk where children can write questions that occur to them. 
• Add a torch and artificial tealights to add atmosphere. 

 
Process 
Provide time for children to experience the cave, to browse artefacts and books and to write questions on the chalkboard. Allow children to 
experience the space for a week before you start to introduce the book. 
At the end of each day, harvest the questions; weave into the teaching sequence as appropriate. 
 
Final reflection 
At the end of the browsing period, share children’s thoughts and questions.  
Use the key vocabulary and encourage the children to use it too. 
Group questions with the children. For example: 

• questions about how caves were formed. 
• questions about the rocks and minerals. 

Display the questions to refer to throughout teaching this sequence.  
 
Key vocabulary 
cave, cavern, stalactite, stalagmite, fossil, limestone, column 
 
Additional vocabulary 
speleologist, troglodyte 
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Before Reading 

Orientation  

 

Caves and Caverns 

Building background knowledge about the geology of caves. 
 
Purpose 
As we read, we connect new information with our existing scheme. Prior knowledge has an impact on our 
comprehension of texts. If there is a knowledge gap, it will be useful to build some knowledge prior to reading. 
Some discoveries should be left to be made during reading. 
 
Preparation 

• Download the Caves and Caverns slideshow. 
• Print copies of the Circle Map, one between two, or prepare an enlarged version 
• Make available a collection of books about rocks, minerals and caves. (Just Imagine can supply a supplementary book pack.) 

 
Teacher’s note: a sound file of water dripping in a cavern is included with this resource and can be played from the Slideshow. In order 
to do this, you will need to download the file to the same computer or memory stick as the slideshow. 
 
Process 
Start by asking the children what they know about caves. In pairs, ask them to use the Circle Maps to make notes in the large circle about what 
they already know. 
Gather the class together. Use an enlarged Circle Map to record the children’s collective knowledge about caves. 
Ask: 

• How do you know this? 
In the rectangle (Frame of Reference) write the sources of information. They might offer examples such as I visited a cave on holiday; I saw a 
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television programme about bats living in caves. Model some suggestions, if needed. 
Ask: 

• Do you have anything that they would like to find out about caves that you do not already know? 
Encourage authentic questions. It is better to have one authentic question than a long list of superficial questions generated without thought or 
interest. 
 
Teacher’s note: if you started with the Hook ‘Blue John’s Cavern’, this would be a good opportunity to review the questions that the 
children wrote on the chalkboard.  
 
Share the Caves and Caverns slideshow, which introduces the geological features that are mentioned in the book. The slideshow is intended to 
initiate discussion, so take time to explore the images together. Using prompts to encourage them, as needed: 

• What do you see? 
• What do you think you might hear? 
• Could anything live here? 
• Do you think it is warm or cold in the cave? (The temperature in the cave is constant all year round, whether it is a hot sunny day or a 

freezing cold winter day.) 
 

Introduce and reinforce the key vocabulary through your exposition and discussion. Encourage the children to use the vocabulary where relevant. 
Make a display of subject content words (Tier 3 words, Beck et al). The words selected for this lesson are from the semantic field associated with 
caverns.  
Write sentences which include the key vocabulary and display alongside visual images so the children have a point of reference to aid their 
understanding. 
 
Teacher’s note: at this point do not mention that Blue John is a semi-precious stone, unless the children know and mention it. It would 
be better to leave this information until after you have read the story.  
 
Final reflection 

• What is the most interesting thing you have learnt about caves and caverns? 
Refer to the list of questions from earlier.  
 

• Are there any questions that we haven’t answered? I wonder where we could find the answers. 
Direct children to the collection of geology books that you have gathered to support their enquiry and for independent reading. 
 
Key vocabulary: cave, cavern, stalactite, stalagmite, fossil, limestone, column 
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During Reading 

First Encounters  

 

Ice! 

Reading and responding to the first section of the story. 
 
Pages: 3 - 9 
 
Purpose 
Blue John is a lyrical poetic text which has different rhythms to the standard prose of much contemporary fiction. Reading aloud will tune the ear to 
the rhythm of the text. By reading aloud, you can engage the children and help them to build a story schema. On a first reading they will absorb 
the general idea and can return to the text for a second or third reading to unravel the meaning of some of the finer details. 
 
Preparation 

• Copies of Blue John, at least one between two. 
 
Process 
Look and talk about at the illustration at the beginning of chapter 1 

• What can you see? 
• What sort of place do you think it is? 

 
Read the first chapter aloud to the children so they develop an ear for the rhythm of the text. 
Ask an opening question: 

• What has happened in the story so far?  Or What have we learnt about the Queen of Darkness?’ An open question will allow you to assess 
the children’s understanding and possible miscomprehension. 
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Follow up with: 
• Why do you think the Queen made the child? This requires the children to make inferences about what the Queen might be feeling and 

thinking. 
• Were there any words in this chapter that you didn’t know?  

 
Ask the children to scan the chapter. Write unfamiliar words on the board. Provide child friendly definitions. Re-read the story to clarify how the 
word has been used in context. Ask the children to work with a partner to put words into sentences and then record in their language books or on 
the downloadable Vocabulary Journal. 
 
Final reflection 

• From what we have read so far, does this story remind you of any other stories that you have heard or read? 

Teacher’s note: you may want to follow this session with Visualising the World of Ice 
 
Key vocabulary 
glacier, mountain, force, moulded, gush  

 

Visualising the World of Ice 

Visualising a setting and reflecting on the use of descriptive language. 
 
Pages: 3 
 
Purpose 
Most good readers construct mental images when they read. These visualisations are constructed using background knowledge and experience 
which the reader connects with the information in the text. It is possible to model how to visualise to assist children in the creation of mental imagery. 
Even experienced readers can benefit from this strategy, if they are reading dense or unfamiliar text.  
 
Berlie Doherty’s writing is expressive and richly descriptive. This lesson, which is best carried out after a second reading or even third reading, 
focusses the children’s attention on the way the setting, is realised. 
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In this lesson we also introduce the key academic process word ‘explain’ – to give reasons. This is reinforced in several lessons in this sequence. 
 
Teacher’s note: be aware that some children are unable to visualise. This is a recognised condition called aphantasia. 
 
Preparation 

• Copies of Blue John at least one between two. 
• Or copies of page 3 (without the illustration). 
• Paper and pencils for drawing. 
• Language books for children to record vocabulary or download and print vocabulary journal. 

 
Process 

• If the visualisation strategy is unfamiliar to the children, model first with an alternative passage, explaining how words, phrases and sentences 
helped you to draw your picture. Make explicit how your drawing could help you understand the story.  For example,’ I have a much clearer 
idea where this story takes place now that I have pictured it.’ 

• Distribute the drawing materials. Explain to the class that you are going to re-read the beginning of the story. Ask them to try and imagine in 
their mind’s eye (as if they were watching a film) what the scene looks like. Tell them that after you have finished reading you would like them 
to draw. 

• Make the point that they don’t need to produce beautiful art, they can sketch their ideas quickly. This is a reading lesson not an art lesson. 
Allow just 2 or 3 minutes for drawing. 

• You could reread for a third time while the children are drawing. You may want them to have access to the text while they are drawing 
(optional), but not the illustration. 

• Now ask the children to work in pairs. One child is ‘A’ and the other is ‘B’. 

• ‘A’ shows their picture to ‘B’. And ‘B’ tells what they can see and how they think ‘A’ has used the text to visualise. ‘A’ either confirms ‘B’s’ ideas 
or offers a further explanation. 

• Now swap roles with ‘B’ showing their picture. 

Final reflection 
Ask: When you shared your images, were they the same, or different? Usually you would expect some differences. Talk about how they visualised 
differently.  

• Why do you think those differences occurred? Discuss in relation to personal experience, programmes seen on television etc. 
The children could annotate their sketches using the key vocabulary and phrases from the text that helped them to visualise the scene. 
 
Key vocabulary: locked, crack, gush. surging, billowing, hollow, massive, chambers  
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Fire! 

Close Reading of illustration to locate details. 
 
Pages: 12 - 21 
 
Purpose 
Blue John is an illustrated text and although the pictures are not as integral as they are in a picturebook, they are nevertheless important to the 
overall meaning of the text. In particular, the illustration on page 12 provides some interesting contextual information, which may be overlooked. This 
lesson focuses attention on the visual. 
 
Preparation 

• Copies of the illustration on page 12, or the image projected onto a screen. 
 
Process 
Start by sharing the image on page 12. 
Ask the question: 

• What can you see? 
 
This invites a descriptive answer.  
 
The children might start to talk about what they think is happening in the picture. If not, move on to the second question: 

• What do you think is happening in this picture? 
 
If necessary, use supplementary prompts: 

• Who can you see in the top half of the picture?  Who can you see in the bottom half of the picture? (They may not initially realise that there 
are children in the bottom of the picture.) 

• What do you notice about the space the people are working in? (The tunnels are low and narrow. It is easier for children to work in them than 
it is for adult men.) 

• How is the space lit? (They may not immediately notice that candles are being carried in the children’s mouths, as they need to crawl on their 
hands and feet.) 

• What do you notice hanging from the ceiling? (If you shared the presentation caves and caverns, the children should recognise these shapes 
as stalactites.) 
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Read chapter 2 aloud, modelling good expression. 
Ask an initial question to elicit a response that demonstrates the children’s literal understanding of the text. e.g. What is happening to Blue John in 
this chapter? 
Ask the children if there was anything that they found strange or puzzling in this chapter. Share and discuss their ideas. 
 
Final reflection 

• What impression do you have of the Queen of Darkness after reading this chapter?  
• Explain why you think that. 

 
Explain is key academic process vocabulary. Tell the children that it means ‘to give reasons’. The term is introduced and reinforced throughout this 
sequence. Display a sign ‘Explain – to give reasons’ and refer to it throughout this sequence. 
 
Teacher’s note: you could follow this lesson with the lesson ‘Stalactites grew like twisted coral’, if you want to look at the effect of Berlie’s 
figurative language, or you may prefer to read on before delving in for deeper analysis. 
 
Key vocabulary 
Explain, pick, tunnel, mining, ledge 

 

Sounds from the Outside World 

Using the text to make inferences about Blue John’s thoughts and feelings. 
 
Page: 25  
 
Purpose 
The chapter Song! marks a turning point in the story. Blue John has lived underground with the Queen of Darkness, ignorant of the outside world. 
This lesson invites children to imagine the moment from Blue John’s point of view and to predict what he might do next. 
 
Preparation 

• Download a copy of the Song! Slideshow. There are three sound files embedded in this presentation, to hear them you will also need to 
download the sound files for curlew, skylark and children playing (see resources). 
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• Printed copies of page 25 for highlighting and annotations, one between two 
• Copies of Blue John, at least one between two. 
• Copies of the Thought Cloud, one each. 

 
Process 

• Open the slideshow. 

• Read the text on the first slide. Ask the children to imagine what Blue John might hear. Share ideas. 

• Move to the second slide and read the text. Listen to the sound files. You could suggest the children close their eyes to listen, showing due 
sensitivity for those who prefer not to. 

• In pairs, ask the children to highlight the words and phrases that describe: 
 
the sound the curlew makes (call) 
the sound the skylark makes (watery ripple) 
the sound the children make (bird-cries) 
 

• Replay the sound file for the skylark’s song. In pairs, can you explain (give reasons) why Berlie Doherty might have chosen the words ‘watery 
ripple’ to describe the sound that the skylark makes? Share ideas. 

• Is ‘bird-cries’ a good description for the sound of the children playing? Explain (give reasons) why you think that. 

• Say, ‘Imagine you are Blue John, you have been sleeping down underground for many, many years, now you have your first glimpse of the 
outside world and for the first time you have seen other children. What are you thinking? What would you be feeling? Are you excited or 
anxious? Are you curious or annoyed? 

 
Distribute copies of the Thought Cloud.  
Working individually, ask the children to imagine that they are Blue John. Ask: 

• What are you thinking? 
Ask them to record their thoughts in the Thought Cloud. They could write or draw their thoughts as you think most appropriate. 
 
Final reflection 
Share the Thought Clouds.  
Ask: 

• What evidence did you use to help you decide what Blue John might be thinking? 
• Can the find these thoughts in the actual text? (The text doesn’t mention Blue John’s thoughts at this point, even though it is written from his 

point of view). 
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• Make explicit the point that we use the information in the text and our background knowledge to make inferences about what Blue John is 
thinking. 

 
Key vocabulary: explain, evidence  

 

Song! 

Conducting a Think Aloud to develop comprehension skills. 
 
Pages: 25 – 33 
 
Purpose 
Berlie Doherty’s prose reads aloud beautifully. It flows with undulating rhythms and cadences. The language is literary, and consequently some of the 
constructions will be unfamiliar.  
 
Using a Think Aloud strategy demonstrates how meaning is constructed and show the children how to unpack the language. The idea is that with 
experience they will internalise the process, so this becomes another resource for them to draw upon when reading unfamiliar or challenging text. 
This lesson is best suited to children who would benefit from the support of unravelling the complexities of the text. You may want to model with the 
class or a targeted group. 
 
Teacher’s note: the lesson ‘Tiny Eye of Light’ offers a different approach to responding to the language in this chapter. It focuses on 
teaching similes that use ‘as’ You may want to teach it following this lesson.  
 
Preparation 

• Copies of Blue John at least one between two. 
• A prepared Think Aloud script. Scripting what you want to say will make the explanations crisp and focused. We have produced an example 

script for this chapter, but you could identify alternative Think Aloud points to suit the needs of your class. 
 
Process 
Read the chapter without stopping so that the children start to develop an implicit understanding of the story structure. 
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Then re-read, this time stopping at the identified Think Aloud points. Model your Think Aloud and then make explicit the strategies that you used to 
solve the challenge in the text. Check that the children have understood the explanation and clarify if necessary.  
Write the word ‘drawn’ on the board. 

• Where have you heard this word before? The children are most likely to know the word drawn as in draw a picture. They should also be able 
to recall how it is used in the passage meaning attracted to. 

 
Provide an exemplar sentence using the meaning attracted to: 
The wasp was drawn towards my glass of orange juice. 
I was drawn towards the sound of the fairground in the distance. 
 
In pairs, ask the children to create new sentences using this meaning. Share ideas. 
 
Extension 
Ask: 

• Do you know any other meanings for the word ‘drawn’?  
They may know that when someone looks tired and pale, we say they look drawn. They are less likely to know the use draw as a verb to pull or exert 
force, as in water drawn from a well, a horse drawn carriage, or a sword drawn from a scabbard. 
 
Final reflection 
Emphasise the point that sometimes a word that we think we know doesn’t seem to make sense when we read. The reason could be  that the word 
has more than one meaning. If we are uncertain, we should check to see if the word has alternative definitions that can help us make sense of the 
text. 
 
Key vocabulary 
drawn 
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Dance! 
 

Making inferences about a character’s actions. 
 
Pages: 37 - 47 
 
Purpose 
In this chapter the children dance inside the cave. We are told that they dance but the reasons are not made explicit. This lesson invites the children 
to think of reasons for the children’s behaviour. 
 
Preparation 

• Copies of Blue John, at least one between two. 
 

Process 
Read the chapter aloud, modelling good expression.  
Ask:  

• Did you notice anything about the way I read that? 
 
Read the chapter a second time, this time with children reading with you (choral reading). 
 
Ask a question to assess their literal understanding of the chapter. For example: 

• How does the little girl respond when she sees Blue John? They might say that she thinks Blue John is beautiful or that she dances. 
• Do you enjoy dancing? Share their stories about when they dance – at a wedding? On holiday? With friends? In school?  
• Does anyone do a special kind of dance? (This might be the latest dance craze, or special cultural dances). 
• How do you feel when you are dancing? 

 
Next ask: 

• Why do you think the girl dances? This is not explicitly stated in the text, but it can be linked to her feelings – perhaps because she is simply 
happy when she sees Blue John, or it may the feeling of awe that she experienced when she entered the cave.A more sophisticated response 
would be to link the girl’s urge to dance with an older instinct to behave like the ancestors who might have inhabited the caves.  There are a 
range of possible interpretations.  

 
Encourage the children to explain their ideas. 
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Final reflection 
After you have finished, ask the children to re-read the chapter in small groups of 3 or 4, reading a page each. 
 
Working in pairs or individually, ask the children to choose a phrase or sentence that they especially like and to record it in their language book. Ask 
them to explain why they chose it. They could illustrate their chosen phrase or sentence to demonstrate what it means. 
Share some examples. 
 
Key vocabulary 
explain 

 

Sun! 

Using improvisation to explore nuances in character. 
 
Pages: 51 - 61  
 
Purpose 
This chapter reveals the Queen of Darkness and Blue John’s complex emotions. It would be easy just to regard the Queen as an evil character, but 
the text suggests a more nuanced character. Children may not grasp this independently but can be gently led to consider different viewpoints that are 
more typical of human behaviour. 
 
Preparation 

• Copies of Blue John, at least one between two. 
 
Process 
Reread the final paragraph of the preceding chapter, ‘As fast as they had come, the children disappeared, and their voices and laughter and the 
sunshine of the outside world had gone with them.’ 
 
Ask: 

• How do you think Blue John is feeling?  
• What do you think he might do next? 
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• What does he want to say to his mother, the Queen of Darkness? 
 
Working in pairs, one child takes on the role of Blue John and the other the Queen of Darkness. Tell the children that you are going to imagine a 
conversation between the two characters after the children have left the cave. 

• What does Blue John want to say? 
• How does the Queen of Darkness respond? 
• What does the Queen of Darkness say? 
• How does Blue John respond? 

 
Allow just 2 minutes for the improvisation. 
Ask the children: 

• How does your conversation end? 
Share some possible endings and suggest others if they do not initially suggest many alternatives. For example, Blue John may agree to obey the 
Queen. He might defy the Queen. The Queen might say that she is fearful for Blue John’s safety and that she is trying to protect him, or she may get 
very angry and threaten to turn him into stone. Children often don’t know how to end an improvisation so this discussion will help them to shape their 
work. 
 
Tell the children they are going to practise the conversation but this time they need a clear, definite ending. After a few minutes, remind the children 
to work towards a clear ending to their improvisation. After another 30 seconds, freeze the action. 
 
Gather the class together. Share one or two improvisations with different endings. 
 
Now turn to page 51 and read the chapter, modelling good expression. 

• What does the Queen of Darkness feel when Blue John disobeys her? 
• anger, sorrow, jealousy, grief 

That’s quite a mix of emotions.  
Have you ever felt jealous? 

• Why do you think The Queen of Darkness might feel jealous?  
 
Grief and sorrow are both synonyms for feeling sad. Grief is a very strong emotion; we often use it to describe the sadness we feel when someone 
dies. Sorrow is a deep sadness, maybe not quite as strong as grief. We might feel sorrow if a close friend moves away or we lose something special. 

• Do you know any other words that have a similar meaning to ‘sad’? (Tearful, heartbroken are possibilities. Melancholy, depressed, are less 
likely to be known but could be introduced if appropriate.) 
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Final reflection 
The Queen of Darkness says that Blue John belongs to her.  

• Do you agree that children belong to their parents? 
 
Teacher’s note: this lesson links well to the writing opportunity Dear Blue John. 
 
Key vocabulary 
sad, sorrow, grief 
 
Additional vocabulary 
tearful, heartbroken 

 

Darkness 

Reading closely to find clues that make links across the text. 
 
Pages: 65 - 76 
 
Purpose 
One of the themes in this story is about facing up to fears and embracing new challenges. Both Blue John and the other children in the story do this. 
They both experience fear but also excitement and exhilaration. Perhaps a life without taking any risk is not worth living. This lesson explores this 
theme in relation to the story and children’s lives.  
 
Preparation 

• Copies of Blue John, at least one between two. 
• Write the following sentences on the whiteboard to be displayed later in the lesson 

 
 ‘And the tossed the fun of being afraid backwards and forwards like a bouncing ball.’  
‘His eyes closed and the purple-blue of their colour seeped into the stones. The golden yellow of his hair poured like the light of the sun down the 
walls of the cavern’ 
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Process 
Read pages 65 and 66 up to ‘that was a secret never to be forgotten.’ 
 
Show the sentence ‘And they tossed the fun of being afraid backwards and forwards like a bouncing ball.’ 

• Do you think the idea that being afraid can be fun in a strange one? 
• Have you ever enjoyed being afraid?  

In pairs, ask the children to re-read the first paragraph on page 30. Can they find any evidence that suggests that Blue John has similar emotions to 
the children? (‘He was a little bit excited and he was a little bit afraid’). 
 
You could tell the children a story from your own experience that illustrates how you can be afraid, but still enjoy an experience ( a thrilling ride at a 
fair, exploring a deserted house, visiting a new country.) Talk a bit about the difference between a scary thrill and being terrified.  

• Are there some books that are a little bit scary but still enjoyable to read?  
• Are some too scary? 

 
Read to the end of the chapter. Ask a question that allows you to assess the children’s literal understanding. For example: 

• What has happened to Blue John in this chapter? 
The children might say that the Queen has cast a spell on him, or that he has gone to sleep. The notion that he has melted back to the rock out of 
which he was created might be a bit more difficult for some of them to grasp. 
 
Encourage them to look at the illustration and describe what they see.  
Display the sentence ‘His eyes closed, and the purple-blue of their colour seeped into the stones. The golden yellow of his hair poured like the light 
of the sun down the walls of the cavern’ 

• Are there any words that you are not sure about in this passage? 
 
‘Seeped’ might not be known. Give a child friendly definition: ‘It means when a liquid leaks or spreads. If you had a bottle of shampoo with a faulty lid, 
the shampoo might seep into your wash bag and make everything sticky.’ 

• What has happened to Blue John’s eyes? 
• And what has happened to his hair? 
• What are the crystals of ice and fire? 
• Does anyone remember the Queen of Darkness’ warning? 

 
Return to page 19 and read what the Queen of Darkness’ warning ‘But if you step outside and into the light, you will turn to stone and you will sleep 
forever.’ Make explicit the point that writers weave clues into stories but sometimes it is later in the story that it becomes obvious that it was a clue. 
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Now carry on and read to the end of the story 
 
Final reflection 

• How did you feel at the end of the story?  
• Do you think the Queen of Darkness loved Blue John?  Explain (give reasons) why you think that.  
 
• Did you think Blue John has a sad or a happy end? What makes you think that? (It could be sad because Blue John has disappeared, or sad 

because his heart remains as a gift for the girl.) You might introduce the word ‘bittersweet’ for a story that is both sad and happy at the same 
time. 

 
Key vocabulary 
seeped, poured, bittersweet, explain, describe 
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During Reading 

Digging Deeper 

 

Stalactites Grew Like Twisted Coral 

Introducing similes using ‘like’ as a comparison and discussing their effects. 
 
Pages: 12 - 21 
 
Purpose 
Blue John is rich in figurative language; it is one of the ways in which Berlie Doherty paints a vivid word picture of the setting for this story. This lesson 
introduces similes using ‘like. It shows how similes can create images in the imagination and gives an opportunity for children to write their own. 
 
Preparation 

• Copies of Blue John, at least one between two. 
• Copies of the sentence: ‘Stalactites grew like coral, like twisted icicles, like the horns of unicorns, like the crooked teeth of goblins.’  
• Download a copy of the Stalactites slideshow. 
• Prepare strips of paper for recording similes found in the book. 

 
Process 
Show the first slide and read the sentence ‘Stalactites grew…’ 
 
Show the second slide ‘Imagine’ If you taught the visualisation lesson, ‘Visualising the World of Ice, remind the children how they created pictures in 
their mind’s-eye, as if they were watching a film. Discuss with the children the pictures they get in their head when they read this sentence. Ask for a 
volunteer to come and draw what they think the stalactites look like. Encourage them to refer to the sentence for ideas. 
Show the other slides (coral, icicles, unicorn horn, goblin teeth).  

• How are they like the stalactites? 
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Point out the special word that is used to help us make this pictures in our heads ‘like’. Underline or highlight all the ‘likes’ in this sentence. Introduce 
the term simile and explain that a simile is when we compare one thing to another to make it more vivid. We use either ‘like’ or ‘as’ to make the 
comparison. 
 
Tell the children that Berlie Doherty is very good at building word pictures. In pairs, ask them to reread chapter 2 aloud to each other, taking it in turns 
to read a page Ask them to look out for further similes and to record them on the strips of paper, or in their language books: 

• his footsteps chimed like bells 
• she whispered like soft moss against his cheek 
• shining like ice and fire 

 
Show the slides of stalagmites.  

• What similes might we use to describe them?  
In pairs, ask the children to discuss ideas for similes. 
 
Final reflection 
Tell the children that they will come across many more similes in Blue John. Ask them to be text detectives and look out for them. They could write 
and add them to a collection on your working wall. 
At the end of the story, you might want to vote for your favourite simile.  

• Which simile created the very best picture in your mind? Why?  
 
Key vocabulary 
simile, compare, like 
 

 

‘As the sea is drawn by the moon’ 

Introducing similes using ‘as’ for comparison and discussing their effects. 
 
Pages: 25 - 33 
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Purpose 
Blue John is rich in figurative language; it is one of the ways in which Berlie Doherty paints a vivid word picture of the setting for this story. This lesson 
introduces similes using ‘as’. It shows how similes can create images in the imagination and gives an opportunity for children to write their own. 
 
Preparation 

• Copies of Blue John, at least one between two. 
• Copy of the slideshow ‘as the sea is drawn by the moon.’ 

 
Process 
Teacher’s note: if you did not use the lesson, ‘Song!’ start by reading the entire chapter without stopping, allowing the children to build 
their understanding of the story structure. (If the flow is disrupted too frequently it interferes with their ability to build the story schema).  If 
you have already taught the lesson ‘Stalactites grew like twisted coral’, revise what a simile is – when one thing is compared to another. If 
the children haven’t been introduced to similes yet, then you will need to do this first. 
 
Ask  
Did you notice any similes in this chapter? 

• ‘He felt drawn towards it as the sea is drawn by the moon’ 
• ‘Blue John clambered up onto his shelf and lay there, as still as stone.’ 
• ‘blind as moles’ 
• ‘breath was as quiet as ghosts 

 
Use the slideshow to demonstrate how these similes work. 
In the first example, Blue John is being compared to the tidal sea. In the second example he is being compared to immovable stone. In the third 
example the children are being compared to moles.  
Ask the children if the similes help them to see a clearer picture in their mind’s eye (like a film running inside their head). 
 
Teacher’s note: ‘as’ can be a tricky word as it is used in lots of different ways. It is used as a conjunction in this chapter. Clear up any 
potential confusion by emphasising that the simile uses ‘as’ for comparison but they will see ‘as’ used in other ways too. 
 
Final reflection 

• Can we create our own similes to describe how the children entered the cave? Or how Blue John lay watching the children? 
• If we think very carefully about the similes that we use, we can create a vivid picture to help the reader visualise a scene or character. 

 
Key vocabulary: simile, compare, comparison, as 
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The Promise! 

Exploring the concept of ‘promise’ using Conscience Alley. 
 
Purpose  
One of the themes in this story centres around a promise that the Queen of Darkness extracts from Blue John. It raises questions about whether she 
was right to make him promise to stay with her. What were her reasons for doing this? Should Blue John have promised to stay with her? Once he 
has made his promise should he keep or break it?  
 
This lesson explores ideas around the word and concept ‘promise’. It includes deep vocabulary work, discussion of the concept and Conscience Alley 
a drama technique for exploring dilemmas.  
Using Conscience Alley, the children can consider a situation from different points of view, weigh up the arguments for and against, before 
deciding what they would do and then comparing their thoughts with what happens in the story. 
 
Preparation 

• Copies of Blue John, at least one between two. 
• Copies of the vocabulary journal sheet or language books. 

 
Process 
At the end of chapter 3, Blue John has seen the children and he is curious to find out more, but he promises the Queen of Darkness that he will not 
leave her.  

• What is a promise? 
• Can you think of an instance where you heard the word? 

 
Give a child friendly definition of promise – 
You can promise to do something, or you can promise not to do something. 
If you make a promise you are expected to carry out what you have promised. A promise is serious, and it means that if should not go back on your 
word. 

 
Ask the children to generate some sentences using the word ‘promise’. Share, record and display some examples. 
There are different words (synonyms) which also mean promise. Sometimes we say ‘swear an oath’ – especially in legal situations. Another way 
of saying ‘I promise’ is, ‘I give you my word.’ Explain and display these synonyms for promise. 
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Is it the right thing to do?  
• Why do you think the Queen of Darkness makes Blue John promise to stay? 
• Can you think of arguments supporting the view that he should leave? 
• And are there good arguments to say that he should stay? 
• What do you think you would do if you were in Blue John’s situation?  
• Do people sometimes make promises that they should not keep? 

 
Prompt the children to think beyond the obvious. For example, does the Queen want him to stay because she doesn’t want to be alone, or does she 
love Blue John like a mother loves a child and therefore can’t bear the thought of losing him? Or perhaps she is just jealous of the children who come 
from the outside? 
 
Sometimes people in powerful positions, like the Queen of Darkness, extract promises from less powerful people, like Blue John. In these 
circumstances, should he be expected to keep his promise? 
 
After exploring some of the ideas, organise a conscience alley. Divide the class into two groups and form to facing lines to create a central ‘alley’. 
One group is going to whisper reasons that Blue John should leave. The other side is going to whisper reasons Blue John should stay. Ask for a 
volunteer to be Blue John.  
 
Blue John walks slowly through the alley listening to the thoughts of both sides. When he gets to the end, ask: 

• What did you hear? 
• What are you thinking? 
• What are you going to do? 

 
A more challenging Conscience Alley would be to have the Queen of Darkness take the walk.  

• Why should she make Blue John stay?  
• Why should she let him go? 

 
Final reflection 

• Now that you have explored your own ideas, what do you think Blue John will do? 
•  Why do you think that? 

 
Encourage the children to use evidence from the text to support their thinking in addition to their background knowledge. 
 
Teacher’s note: this lesson links well to the writing opportunity Dear Blue John. 
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Teacher’s note: promise is used in different ways 
We say that someone shows promise if they have an unfulfilled talent. ‘He promises to be a great mathematician.’ 
We also use it to mean the likelihood of something happening ‘It promises rain today, I had better take an umbrella with me.’   
An extension of this lesson would be to provide explanations for the different kind of promise and then illustrate in 3 sentences. Ask the 
children which type of promise is the same as the one in the story. 
 
Key vocabulary 
promise, oath, conscience, synonym 
 

 
 

Wriggling and clambering; dancing and skipping 

Exploring contrasting movements and the effect created through verb choice. 
 
Pages: 20, 46 
 
Purpose  
One of the ways in which Berlie Doherty conveys the emotions of her characters is through the action or behaviour. In the case of the children in the 
cave we can tell how they are feeling from their movements. This lesson considers verb choice and contrasts the children’s movements with Blue 
John’s.  
 
Writers often use contrasts to express ideas. These could be contrasting characters, settings, emotions, colours and in this case movement. 
 
Preparation 

• Copies of pages 20 and 46 for highlighting and annotation 
• Highlighter pens or coloured pencils 
• Download and print copies of the T diagram or produce an enlarged version for work with the class. 
• The movement part of this lesson could be carried out in an open space e.g. hall or playground 
• Small whiteboards for writing sentences 
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Process 
Re-read page 46 

• What words does Berlie Doherty use to describe the way the children move?  
Ask them to mark or highlight all the words they can find in the passage. Use the T diagram to record the verbs that the children find (ran, dancing, 
tumbled, skipping) The children may suggest laughing and singing, which are verbs but describe sound rather than movement. 
 
Clarify the meaning, if any of the words are unfamiliar. In pairs ask the children to create their own sentences. Share and add some sentences to 
your working wall, 

• What sort of feelings do you have when you hear these words? 
 
Re-read page 16.  

• Can you find words that describe how Blue John moves? (slithered, toppled, skidding, sprawling, crawling, tumbling).  
• Add these words to the T Diagram. 

 
Clarify the meaning, if any of the words are unfamiliar. In pairs, ask the children to create their own sentences. Share and add some sentences to 
your working wall. 
 
Talk to a partner: 

• What image do you have in your mind’s-eye of the way Blue John moves about the caves? 
 
Make the point that all the words that you have written on the T Diagram describe an action, a movement. Introduce the term ‘verb’ if it is new to the 
children or revise. 
 
If you have space, you may want to develop this as a movement lesson. 
 
Choose one of the verbs from the Blue John list. Slithered/slithering works well. (Slither – a smooth movement with lots of twisting and swinging 
backwards and forwards.) 
 
Ask the children to show a slithering movement. Now add different qualities to the movement – slithering backwards and forwards, fast and slow, 
changing the direction of the twist, slithering high and slithering low. 
 
Next choose one of the children’s movement words which provides a contrast. dancing would be a good choice (it offers possibilities for greater 
variety of movement than skipping). As before experiment with different qualities – forwards, backwards, left, right, high low, fast slow. 
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Divide the class into half. Half the class lines up on one side of the space and the other half lines up on the other side of the space facing each 
other. One side is going to be Blue John, ‘slithering’ towards the children. The other side will be the children ‘dancing’ towards Blue John. Start with 
one side moving while the other holds a freeze position. Stop and change over. Do this several times until the lines meet.  

• What will they do when they meet? Stare at each other? Touch fingers? Turn away? Let the children decide. 
 
Final reflection 
We have been exploring the different ways in which the characters in this story move. We have discovered that they move in very different ways.  

• Why do you think that might be the case? 
• Do you think living underground has affected the way Blue John moves? Why do you think that? 

 
Key vocabulary 
movement, contrast, dance, slither 
 
Additional vocabulary 
toppled, skidding, sprawling, crawling, tumbling  
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After Reading 

Review and Reflect  

 

Retelling the Story! 

Pages: whole book 
 
Purpose 
The ability to summarise a text successfully requires a good understanding and the ability to extract key 
information. In this lesson the children summarise the story using a Flow Map to help them organise 
their thoughts. The map is then used as a basis for oral storytelling. 
 
Preparation 

• Enlarge a copy of the Flow Map for plotting the main events in the story. You will need 7 large 
boxes one for each chapter. 

• Write the chapter titles on the whiteboard: Ice, Fire, Song, Dance, Sun, Darkness, Heart. 
• Copies of Blue John, a least one between two. 

 
Process 
Display the chapter titles. Explain that you are going to summarise the story of Blue John and then use the summary to support a retelling of the 
story. 
 
Check that the children know what a summary is: short/brief recount of the main points. 
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Demonstrate by modelling the process with chapter 1.  Re-read the chapter and then ask, ‘What is the main point in the chapter (the Queen of 
Darkness makes Blue John)?’. Invite suggestions and evaluate with the children.  

• Are these the most important events? 
 

Ask for two supporting points from the chapter. They should still be very important to the story (the Queen tells Blue John he will be hers forever, 
they fall asleep for thousands of years).  
 
Working in pairs, allocate a different chapter to each pair (chapters 2 – 7). Ask them to re-read their designated chapter and then to summarise in 
one sentence the main event in that chapter. Then add two more important events from each chapter. 
 
Gather the class together. Display the Flow Map. Explain that this type of map can be useful for summarising the main plot points in a story. It has a 
linear sequence. One event leads to another, from the beginning to the end. Show how smaller boxes underneath each of the large boxes can be 
used to record supporting information. 
 
Harvest the children’s ideas for each chapter and complete with the main idea written in each of the large boxes and two supporting ideas in the 
small boxes. 
 
When you have completed the Flow Map, print copies one between two, or have the children complete their own versions. 
 
In pairs, use the Flow Map as a prompt to help you retell the story to a partner. Explain how this works by showing that you are not just using the 
words from the map but rather using the map to help you recall the main events, which you tell in your own words. 
 
Take it in turns to tell the story to your partner.  Alternatively, you could tell the story in a circle, using the Flow Map as a prompt. 
 
Extension: you could develop the work further for performance by adding dialogue, adding sound effects and having children playing different 
characters. Practise and then tell your story to another class or year group. 
 
Final reflection 
Reflect with the children about the usefulness of the Flow Map for helping to summarise and tell the story.  

• How well did you think you retold the story?  
• Is there anything that you think you could have done to improve the storytelling? 
• Now that you know the story of Blue John, what kind of story do you think it is? The children might say it is a sad story.  
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If appropriate introduce the term, tragedy. It’s a very sad story because the main character Blue John is destroyed by the Queen of Darkness, 
though there is some hope in the beating stone heart that the girl finds and takes home. 
 
Key vocabulary  
summary, summarising, brief, key vents, sequence, tragedy 
  

 

Light and Dark 

Finding patterns of light and dark and considering the positive and negative connotations. 
 
Pages: whole book 
 
Purpose 
Writers often use contrasts in their stories. The contrast between light and dark is a recurring theme in literature and one that Berlie Doherty 
explores in Blue John. This lesson focuses on this theme but encourages the children to consider the positive and negative connotations of both 
light and dark. 
 
Preparation 

• Copies of Blue John, at least one between two. 
• Copies of T diagrams and enlarged version to work on with the class. 

 
Process 
Blue John is a story in which both the dark and the light feature. Explain: you are going to be text detectives to find out where Berlie Doherty 
mentions light and dark. 
 
Divide the class in half. Ask one half of the class to look through the book to find references to the dark and the other half to references to the light. 
Ask them to include page numbers at it will be easier to find the quotations later. Give an example: 
‘Massive chambers of darkness’ (p.3) 
 
You could allocate different chapters to different children to make the task more manageable and to ensure that the entire book is referenced. 
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Dark examples could include: 
• The Queen of Darkness p4 
• She loves the darkness, the velvet-cool, the long, long hush of silence p4 
• You must stay here and make my dark cave beautiful p19 
• Yet he could hear the voice of his mother, pulling him back down to the safe darkness p 26 
• Dark shapes were blocking out the pinhole light of sky. P 28 
• They saw that the darkness was full of magic p 33 
• Their faces opened with awe as his mother, the Queen of Darkness swirled silently around them. P37  
• Their shadows leaped around them p42 
• She streamed around the children like the wind of night p44 
• He searched among the shadows of the caverns 
• You can only live in the shadows p 57 
• Her breath was black and cold as nightmares and her eyes were glittering ebony p60 
• You belong to the darkness forever p61 
• The sides of the mountain heaved with her voice. Its deep shadow fell across the valley. The light of the sun drained from the sky and the 

blue slipped away to grey 
• “Take it,” the dark echoes whispered to her p84 

 
Light examples could include: 

• If you step outside into the light, you will turn to stone p19 
• Amethyst-blue and amber-gold, shining like ice and fire p21 
• There was a tiny eye of light high up at the end of the passage p26 
• See how the creatures of light stumble and fall in my world p 29 
• Then a boy lit a candle and held it up so his face glowed like a mon p38 
• The lights of the candles flickered and gleamed on the wet walls 
• Dancing and laughing, singing and skipping, out into the brilliant day p46 
• Their voices and laughter and the sunshine of the outside world had gone with them 
• He crept as far as he dared towards the eye-light of day. It burned his eyes, yet still he peered out. P52 
• But he turned away from his Queen and stepped out into the sunshine, into the brilliant golden day. 

 
• Can you find examples of the dark being described in a good way?  

 ‘They saw the darkness was full of magic.’ 
• Can you find some examples of darkness being described in a bad way? 

 ‘Her breath was black and cold as nightmares.’  
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• Can you find examples of light being described in a good way?  
Dancing and laughing, singing and skipping, out into the brilliant day p46 
• And of light being described in a bad way? 
He crept as far as he dared towards the eye-light of day. It burned his eyes, yet still he peered out. P52 

 
Use the idea of dark and light to create a display. Add quotations from the story to the display. 
 
Final reflection 

• Why do you think Blue John decides to step into the 
light, even though it hurts his eyes and the Queen 
has warned him against going outside? 

• Why do you think the Queen loves the underground 
darkness so much? 

• Do you prefer the dark or the sunshine? Why? 
 
At the end of the discussion make explicit the point that 
writers often use contrasts as Berlie Doherty has done in 
Blue John. Common contrasts include good and bad, light 
and dark, hot and cold. Perhaps the children already know 
stories which contrast good and bad, as many fairy stories 
are built on this idea. 
 
Key vocabulary 
positive, negative, shadow, ebony, contrast 
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Writing Opportunities  

 

Class Poem from Chapter Titles 

Using the chapter titles to write a poem 
 
Preparation 

• Chapter titles listed on the whiteboard. It is best if they are not in the order of the story as you don’t want the children to write a straightforward 
recount for this lesson. 

 
Process 
Choose one of the words and write a line about that word. E.g.  
ICE 
She cradled Blue John and her frozen heart melted. 
 
Take suggestions for the other words. When you have a line for every word, print copies so that the lines can be cut out and moved around into any 
order.  
 
Working in pairs, ask the children to order their poems. Remind them to think about a good strong opening line and a good closing line.  

• Which order sounds best? 
Share a couple of examples. 
 
Now demonstrate how you can take out or add words to make the poem sound better. 
 
Final reflection 

• What did you consider when you re-ordered your lines of poetry?  
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What Happens Next? 

Writing an alternative ending using the ‘What if...?’ question. 
 
Purpose 
This writing suggestion affords children the opportunity to consider different outcomes and write an alternative ending. 
 
Preparation 

• Copies of the double page spread after the final chapter. It shows a stalactite border and an empty white space. 
 
Process 
Discuss with the children different ways in which the story might have ended. 
 

• Perhaps Blue John could have found a new life outside? 
• Perhaps we would return to his cave and the Queen would forgive him, but he would return to being alone and lonely? 
• Perhaps he would stay in the cave, but the girl would come and visit him regularly? 

 
Once you have considered a few possibilities, distribute the handout. Explain this is going to be the last page of the story and that they can decide 
how it will end. 
 
Have them draw the final scene. Share ideas with a partner or small group. 
Once you have drawn your ending, write the ending to finish off the story. 
 
Final reflection 
Consider with the children which endings they prefer.  

• Do you like, happy, sad or bittersweet endings best? 
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Dear Blue John, Dear Queen of Darkness 

Writing a letter to explain a personal point of view. 
 
Purpose 
This writing opportunity invites the children to consider the Queen of Darkness motivations for wanting to keep Blue John in her underground world. It 
affords the opportunity for more complex thinking for those able to consider how the Queen would use persuasive language to convince Blue John to 
stay. 
 
Preparation 
Teacher's note: this writing works well after an exploration of character motivations. See lessons The Sun and The Promise. 
 
Process 
Imagine that you are the Queen of Darkness. You have made a little boy, Blue John, to live with you underground. But one day some children come 
to the caves where you live. Blue John is excited and wants to find out what it is like on the outside, but you don’t want him to go. 

• Why? 
• How will you try to persuade him to stay with you where it is safe? 
 

Make connections with the children’s experiences. 
• How do you try to persuade people to do things? 
• How do your parents or friends try to persuade you? 
• Do some forms of persuasion work better than others? 
•  

You could use hot seating here to help the children inhabit the thoughts of the Queen of Darkness. Either work with the class, with different children 
taking on the role, or have the children work in pairs with one child interviewing the other about their thoughts and feelings. 
 
 
In role as the Queen of Darkness, the children write to Blue John trying to persuade him not to go outside. Alternatively, they may prefer to write as 
Blue John to the Queen of Darkness giving their reasons for wanting to leave the cave. A further possibility would be for the girl to write to Blue John 
or the Queen of Darkness either encouraging her friend to join or trying to persuade the Queen to let him go. Allow the children to write from the point 
of view of the character that they feel would interest them most and to choose a preferred form their writing. The expression of ideas is more 
important than the conventions of formal letter writing for this purpose. 
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Final reflection 
Use the Author’s Chair for children to share their writing. Encourage them to ask each other questions about their work. 
 
Key vocabulary: explain, reasons, persuade, persuasion, persuasive 
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Wider Learning Opportunities  

 

Light and Dark in Art 

Light and Dark in Art 
Investigating art techniques for creating light and dark. 
 
Indicative lesson length: 1 or 2 sessions 
 
Preparation 

• Download the Light and Dark slideshow. 
• Variety of art materials for experimenting with light and dark. 
• Pencils for drawing.  
• Strips of paper for creating value scales. 
• Torches, charcoal, a darkened space, aprons for clothes 

protection and plenty of hand wipes for drawing by torchlight 
with charcoal. 

 
Process 

• Start by showing how to construct a value scale using 
different techniques and mark making. 

• Vary the intensity of the marks to move from dark to light. 
• Here are four techniques to try. 
• encourage the children to experiment on another strip of 

paper using their own mark. 
• Share their completed value scales. 
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Drawing by torchlight with charcoal. This idea is from Paula Briggs at Access Art. Visit the website for more ideas. 
https://www.accessart.org.uk/drawing-by-torchlight/ 
 
View the slideshow and discuss how different artists have used light and dark.  
You can either create pictures to accompany the story of Blue John or use the idea of dark and light in a more abstract way. 
 
Final reflection 
Share work with each other.  

• What did you find most interesting about the way the way light and dark is used in art? 
•   

 

 

 

  

https://www.accessart.org.uk/drawing-by-torchlight/
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Resource Links 

 

Books 

Joe and the Dragonsaurus by Berlie Doherty  
Why not read another book by the same author? 
 
Journey by Aaron Becker  
A wordless picture book about curiosity and exploration 
 
The Dark by Lemony Snicket and Jon Klassen  
Laszlo is afraid of the dark. The dark lives in the same house as Laszlo but mostly it spends its time in the basement. It doesn't visit Laszlo in his room. 
Until one night it does . . . An empowering story about conquering a fear of the dark. 
 
Shadow by Suzy Lee 
A dark attic. A light bulb. And one imaginative little girl. A great wordless book for exploring light and dark. 
 
Flashlight by Lizi Boyd  
Inside a tent it's cosy. But what is going on outside? Is it dark? Is it scary? Not if you have your trusty flashlight! Told solely through images and using a 
spare yet dramatic palette, artist Lizi Boyd has crafted a masterful exploration of night, nature, and art. Both lyrical and humorous, this visual poem-like 
the flashlight beam itself-reveals that there is magic in the darkness. 
 
The Pebbles on the Beach by Clarence Ellis  
A superb spotters guide to the different types of pebbles that you can find on the beach. 
 
A Pebble in My Pocket by Meredith Hooper  
This award-winning book is also one of the Take One Book selections and would be a good complement to follow this Blue John sequence. 
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Videos 

Video about Blue John 
https://www.youtube.com/watch?v=Yaxds0AFyRU 
 
Fact sheet about the formation of rocks from the Geological Society 
https://www.geolsoc.org.uk/~/media/shared/documents/education%20and%20careers/Resources/FactSheets/Rock%20cycle%20factsheet%20draft%20KS2%20v2/ 

Rock%20cycle%20factsheet%20FINAL.pdf?la=en 

 

 

 

https://www.youtube.com/watch?v=Yaxds0AFyRU
https://www.geolsoc.org.uk/~/media/shared/documents/education%20and%20careers/Resources/FactSheets/Rock%20cycle%20factsheet%20draft%20KS2%20v2/

